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This qualitative study explores the self-identification of young Black Surinamese Dutch
women in the racialized context of Dutch society, how family and school contribute to identity
formation, and how identity shapes the everyday lives of young women of color in predominantly
white institutions in the Netherlands. Eight online in-depth interviews were conducted with Black
Surinamese Dutch college women in the Netherlands about how they understand their identities,
how they perceive the process of learning about their identities, and how their identities shape their
everyday experiences in Dutch society. Findings illustrate the influence of family in shaping ideas
about identity, the complexity of these women’s multiple layered identities, and their unique
insider/outsider position in navigating everyday life in the Netherlands. This study illustrates
empirically and theoretically the importance of using intersectional approaches when studying
identity formation and contributes to ongoing scholarly work on racism and racial identity in Dutch
society.
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CHAPTER I
INTRODUCTION
Racism is rooted in Dutch society (Blakely 1998; Essed 2018; Wekker 2017). However,
many Dutch people do not recognize the Netherlands as a “racialized society,” or a society in
which race is a central organizing feature (Bonilla-Silva 1997). While Dutch people may look at
the United States as a society organized by a racial hierarchy and as one in which racial minorities
experience oppression, historically and in the present day, many Dutch people do not see the
powerful ways in which structural and individual forms of racism exist in the Netherlands too
(Essed 2018; Wekker 2017).
Ignorance surrounding the presence of racism in Dutch society is clearly visible in the
example of ongoing debates about Zwarte Piet, also known as Black Pete, a racist character central
to the most celebrated children’s holiday in the Netherlands. The story of this holiday,
“Sinterklaas,” is very similar to that of Santa Claus in the United States during the Christmas
celebrations (Independent 2018). Like Santa Claus, Sinterklaas is perceived to be an old white man
who gives presents to children by going from roof to roof to deliver these presents through the
chimneys. But the difference is that during the deliveries, Sinterklaas is accompanied by an army
of helpers. These helpers are Black Petes, dressed as Moors, with black curly hair, golden earrings,
red lipstick, and their faces painted fully black (Aljazeera.com 2018). This representation of
Sinterklaas’ helper draws on racist imagery and has led to debate for the past 40 years in the
Netherlands. The debate surrounding the abolition of Black Pete has intensified over the last ten
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years, as Black Dutch people protested with the “Zwarte Piet is Racisme” (Black Pete is Racism)
campaign (Aljazeera.com 2018) and with the rise of the organization Kick Out Zwarte Piet (Kick
Out Black Pete). But despite these protests, many white Dutch people do everything they can to
defend Black Pete, even using violence, and are unwilling to see or do not understand that Black
Pete does not symbolize an inclusive children’s holiday. This defense of Zwarte Piet by white
Dutch people is just one symbolic example of the persistence of racism in the Netherlands and the
refusal to acknowledge this reality by many Dutch people.
The Netherlands is a unique context to study questions of racism and identity, especially
because many white people here fail to acknowledge racism in Dutch society. From a historical
perspective, perhaps what contributes most to this ignorance is that slavery was illegal in Western
Europe; however, at the same time the Dutch were overly represented in the trade of enslaved
Africans on the other side of the world (Blakely 1998). As such, the role of the Dutch in the Atlantic
slave trade and the wealth of the Dutch Kingdom that emerged as a result cannot be seen separately
from the negative views and treatment of Dutch people who are not white, in the past as well as
today (Blakely 1998; Essed 2018; Wekker 2017). Rather, the involvement of the Dutch in the slave
trade brought forth a system of racial inequality in the Dutch Kingdom that did not resolve upon
the abolishment of slavery. Because white Dutch citizens do not face the negative consequences
of this history of established racialized practices in society and do not see themselves or their
country as connected to it, they often do not perceive themselves and others through a lens of race
(Wekker 2017). However, for Black Dutch citizens, constantly navigating racism and negotiating
their racial identity is part of their daily life (De Andrade 2000). This thesis seeks to center the
experiences of Black Dutch citizens generally, and Black Surinamese Dutch people in particular,
in this study of identity in this context.
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Negotiating racial identity is especially complex for Black Surinamese Dutch people, given
the historical ties between Suriname and the Netherlands (Blakely 1998; Moore 2000). Having an
inferior position in Dutch society because of one’s Surinamese background has everything to do
with the historical relationship of the colony Suriname and her ruler the Dutch Kingdom. Also,
living as a person from African descent in a society wherein racism is notably denied, adds to the
complexity of this negotiation (Essed 2018; Wekker 2017). As Edward Said (1998) explains in his
concept of the “Other”, the way others view you or label you, plays a relevant role in how you see
yourself, and therefore how your identity is shaped. This is especially true when it comes to racial
and ethnic minorities living in the Western world, dealing day to day with the negative images that
are put upon them. In many ways, this speaks directly to what Du Bois labeled the problem of the
“color line” in the U.S. context, in which the stereotypes about and the disadvantaged position of
Black people are perpetuated (Du Bois [1903] 1989). This same concept can be applied
comparatively to the context of the Netherlands, given that Black people in this context are also
members of a racialized group positioned at the bottom of the society’s racial hierarchy (Essed
2018; Wekker 2017).
Given these social arrangements, understanding Black Surinamese Dutch people’s
perceptions of their social identities can give us valuable insights about the impact of the racial
order on their everyday lived experiences. And by narrowing specifically on the perceptions of
Black Surinamese Dutch university students, we can observe not only how this group thinks about
their identity, but also how they navigate this identity as they transition from adolescence into early
adulthood. This transition into adulthood is an important phase to examine because individuals
have new experiences in a different socialization setting, namely the university, and are
developmentally moving towards adulthood which means they have more autonomy over their
3

lives and are developing stronger sense of who they are and what they value (Demo and Hughes
1990; Harper and Quaye 2007; Lesko 2012). Furthermore, specifically examining the identity
formation of Black Surinamese Dutch women in college is urgently needed because the
experiences of young Black women and Black girls in general are often overlooked in the
educational context (Kupchik 2010; Morris 2016), and specifically in the educational system
within the Netherlands (Wekker 2017), resulting in their everyday challenges often being ignored
and disregarded. Understanding how this particular group navigates racial inequality in the
predominantly white Dutch educational institutions, and how this racial inequality shapes their
own identity as Black Surinamese Dutch women is important because how they experience the
world given their social location in various hierarchies provides important information in how
racial inequality shapes individuals’ university experience, as well as their lived experiences as
children and young adults in the general context of the Netherlands.
Overall, we can learn more about the realities of racial inequality in the Netherlands, a
society that often claims racism does not exist, by understanding the perspectives of those who
navigate and negotiate their racial identity daily. And we can also learn more about processes of
identity formation in this particular context, especially from an intersectional lens, and how this
complex identity shapes everyday experiences living in a racialized society. As such, this thesis
explores how Black Surinamese Dutch women between the ages of 21 and 26 years of age, identify
themselves, what the process of their self-identification looks like, and what it means for them
right now, especially in a context wherein racism is often minimized or ignored. Specifically, my
thesis research is centered around the following questions:
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How do young Black Surinamese Dutch women in college identify themselves in the Dutch
context? What did the process of their identity formation look like? What does their current selfidentification mean for them as they navigate a predominantly white institution as young women
of color?

This research was conducted with women currently residing and/or studying in two cities:
Rotterdam and Amsterdam. Rotterdam and Amsterdam are not only the largest cities in the
country, but also the most diverse and multicultural cities in the Netherlands (CBS 2021; Wekker,
Slootman, Icaza, Jansen and Vázquez 2016). However, the higher educational institutions in these
cities do not reflect the diversity that is visible in the cities (Wekker et al. 2016). This pattern
reveals the inequality within the educational system, which likely impacts the process of identity
development and formation.
This study seeks to give an insight in the self-identification of young Black Surinamese
Dutch women, and how this translates into their everyday life as young women of color in
predominantly white environments. Exploring the ideas, thoughts, and feelings of Black
Surinamese Dutch women is an important step in strengthening our understanding of the specific
hurdles this group faces in their transition to adulthood and specifically, their identity development
and socialization experiences. Given the established racial order in the Western world, and as long
as structural and individual forms of racism persist in society (Blakely 1998; Essed 2018; Wekker
2017), we are obligated to try to change the established narratives about Black people and learn
more from them about how they experience everyday life. As the reader will note, by capitalizing
‘Black’ throughout this thesis, I present the difference between what it means to be Black and what
it means to be white in a white-dominated world in which whiteness is normalized (Wekker 2017).
5

My intention with using ‘Black’ is to purposefully recognize and emphasize Black people, Black
identity, and Black culture. Finally, this research contributes to ongoing theoretical discussions
about how to best understand the intersectional nature of identity formation.
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CHAPTER II
SURINAME AND THE NETHERLANDS
To understand the position of young Black Surinamese Dutch women in the Netherlands
and why it is important to create a platform for them to share their perceptions of identity and
related experiences, the historical ties between Suriname and the Netherlands need to be addressed.
In this chapter, I will outline the involvement of the Dutch in the Atlantic slave trade, how
Suriname became a colony of the Dutch Kingdom and what the consequences are of this unequal
power relationship that lasted for over two centuries.

A HISTORY OF SLAVERY
Contemporary Dutch society is built on a foundation of racial inequality, generated through
the role of the Dutch in the Atlantic slave trade (Essed 2018; Wekker 2017). One of the countries
that plays a dominant role in this part of Dutch history, through their centuries-lasting colonial
relationship with the Netherlands, is Suriname. Suriname gained full independence on November
25th, 1975, after more than 300 years being a part of the Dutch Kingdom (Moore, 2000). The
Dutch Kingdom was compromised of the Netherlands, Indonesia, Suriname, and the Caribbean
Islands known as the Dutch Antilles are still a part of the Dutch Kingdom today. After the Dutch
lost Indonesia, which was seen as the most prominent colony of the Dutch Empire, there was
persistent but minor attention paid to the post-war situation in Suriname and the Dutch Antilles
(Moore, 2000). That is why it took a while for the Netherlands to start the process of loosening its
7

colonial ties with the colonies in the Americas. At the same time, a lot of people in Suriname
opposed independence from the motherland, as they were afraid that Suriname was not ready to
be a fully independent functioning nation. They saw more benefit in having the Netherlands there
to support them, as it was unsure what the relationship between Suriname and the Netherlands
would be after the anticipated independence (Moore, 2000).
To clearly understand this complex racialized and colonial history, it is important to start
with the time that the Indigenous people who inhabited Suriname were introduced to the European
slave traders who invaded their land, drove them away from it, and turned it into “the one real
plantation economy in the Dutch empire” (Blakely 1998:474). First, the British entered Suriname
in the 17th century and made it their “territory”. In the meantime, the Dutch were “creating” their
settlement New Amsterdam, which is the region known today as New York City. After they
conquered each other’s land, in the bigger fight for power over the colonies in the Americas among
the Western Europeans, the British and the Dutch came to an agreement to trade their stolen land
(Blakely 1998). The Dutch started to engage in the Atlantic slave trade as they saw potential in
their new “asset”. This is how Suriname officially became a colony of the Dutch Kingdom in 1667.
While slavery was prohibited in Western Europe, the Dutch had no problems with engaging in
slavery in other parts around the world (Blakely 1998). Apparently, they justified their engagement
in the slave trade, just like other Western European countries, by stating they were not engaging
with it on their own land and how beneficial it was for the wealth of their countries. In the Eastern
part of their empire, they enslaved the Indonesian people (Blakely 1998). For their colonies in the
Americas, they decided to engage in the African slave trade, because the populations of Indigenous
people were too small to profit of, and the African slave trade would be the most beneficial for the
Dutch in terms of wealth.
8

When finally, the decision was made by the Dutch to abolish slavery in Suriname in 1863,
it took over a century for the government to even think about a possible anticipated independence
that finally occurred in 1975 (Moore, 2000). Internally Surinamese people were conflicted by this.
While they had been a part of the Dutch Empire for over 300 years, they were officially not
considered Dutch. Maybe only “Dutch property”, but not Dutch citizens. A lot of people in the
Netherlands did not know anything about their colony Suriname and what had happened internally
because of the prominent role of the Netherlands in the slave trade. But at the same time, every
aspect in Suriname was centered around Dutch ideology; for example, the educational system was
centered around the history of the Dutch exclusively (Blakely 1998). Surinamese people were not
educated about their own history and backgrounds. So, with the independence, they were given
the choice to stay in Suriname and become officially and solely Surinamese, or trade Suriname for
the Netherlands and become solely Dutch (Blakely 1998). Because of this dilemma, 150,000
Surinamese people, between the years of 1970 and 1974, accompanied by around 40,000 people
from the Dutch Antilles, decided to take the risk to go live overseas in a country they had not
visited before, but knew so much about. Driven by their fear of the uncertain future of Suriname
as an independent nation, and a search for a better life for them and their families, Surinamese
Dutch people moved to the Netherlands. Most of these people were of Black African descent
(Blakely 1998; Sansone 1992).

INTERSECTING HISTORIES OF SLAVERY
The flow of people from Suriname to the Netherlands between 1970 and 1974 was one of
many in the history of the Netherlands as an immigrant country. Immigration has always been a
key factor for the Dutch in establishing their wealth as an empire during the times of colonization
9

(Douma 2015). This becomes clear when we examine the place of Suriname in the context of the
civil war colonization in the United States. As the United States were “preparing for postemancipation” under the administration of President Lincoln, there were Dutch-American
negotiations occurring between 1862 and 1866 about African American colonization in Suriname.
The Dutch promoted a plan of letting African Americans settle in Suriname, in order to increase
the size of the Dutch labor force in Suriname. During this period of time, we see how the history
of slavery of the Netherlands and Suriname crossed paths with the history of slavery in the United
States. Eventually, the treaty never came to fruition, but initially the plan was there. Overall, the
Dutch involved in the negotiations believed that immigration was key and was based on the motto
of Dutch sea captain Adriaan David van der Gon Netscher (1811-1897) that immigrant labor was
necessary to “compensate for the loss of slave labor” in Suriname (Douma 2015:120).
In line with the anticipated freedom of the enslaved Africans, Van der Gon Netscher had
his hopes up for voluntary immigration to Suriname by African Americans (Douma 2015). Given
the reputation of slavery in Suriname, based on their brutal labor demands and very low life
expectancies of enslaved Africans (Carney 2005), it was unlikely to expect any voluntary
immigration from African Americans to work for at least another ten years under the awful
circumstances of slavery. It is important to realize that during the times of slavery, Suriname and
the state of Georgia in the United States were similar in territorial size, while the Dutch imported
as many enslaved people to Suriname as the entire U.S. South over a similar period of time (Carney
2005). Nonetheless, there was hardly any interest in letting them emigrate (the Americans
eventually opposed any form of treaty) and the African Americans themselves were not interested
in emigrating, as they were “to enjoy their newfound freedom on known soil” (Douma, 2015:132).
So, the Dutch decided the following: to let anybody emigrate to Suriname that wanted to, to
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strengthen their labor force. This explains Suriname’s unique population diversity. Interestingly,
at this time, immigration was only seen as something positive because it was understood as
beneficial for the wealth of the Dutch Empire. And yet today, we see strong anti-immigrant
attitudes and policies: immigration is no longer seen as beneficial, but rather as something
negative.
What is also remarkable about the Dutch-American negotiations, is that they continued
even after the abolition of slavery in Suriname by the Netherlands on July 1st in 1863. In the light
of the fact that the enslaved Africans in Suriname still needed to continue to work on the
plantations until 1873, as part of the compensation for the Dutch slaveholders, it seems that the
Netherlands participated in recruiting negotiations solely to strengthen their labor force in
Suriname. While this failed to come to fruition in negotiating with the United States, the
Netherlands were able to get cheap labor forces from the other side of the world: East-Asians (the
Indonesians, Indians and Chinese) were the prominent group of labor forces for the Netherlands
in Suriname, after the abolition of slavery (Blakely 1998). The working conditions, though, did
not change much in those ten years after 1863 compared to the times of slavery, except that there
was compensation in the form of a low wage.
With immigration as a central point in the colonial history of the Netherlands, the mixture
of different cultures in the form of peoples, languages, religions, literature, and art, created the
unique diversity of Suriname and make us refer to Suriname as part of the Caribbean (Blakely
1998). Overall, because of the invasion of the Dutch, the societies that developed in their colonies
were all multi-national, -racial, and -religious. This occurred in part, because the Dutch preferred
to settle in their colonies, but also because of the diversity in the groups of enslaved people. Given
that people from the former Dutch colonies have been part of the Dutch kingdom for centuries, it
11

is painful to see that they still have an unfavorable position in Dutch society, compared to their
white Dutch counterparts. The ignorance of the Dutch about their history and its relationship to its
former colonies and the worldwide slave trade contributes to the institutional racism and systemic
discrimination faced by people of color in the Netherlands in for example “housing, employment,
education, law enforcement and politics” (Blakely 1998). It is cruel that the Dutch have their
wealth thanks to their invasion in so many countries around the world, and currently do not have
an inclusive system in place to share this wealth with the people from these countries which they
profited from for many centuries.
In summary, in order to make sense of how people experience life and form identities in
the Netherlands today, this historical context is essential to bear in mind. For the purposes of this
study specifically, it is important to understand that the historical ties between Suriname and the
Netherlands influence the identity perceptions and the identity formation of Black Surinamese
people in Dutch society today. As such, recognizing the unequal relationship between Suriname
and the Netherlands is a necessity.
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CHAPTER III
LITERATURE REVIEW
In this chapter, I discuss the literature relevant to the study of identity formation of young
Black Surinamese Dutch women. The concept of identity is a bridge in studying the relationship
between the individual and society (Verkuyten 1999; Zonneveld, Brand and Adams 2017). In order
to understand this relationship, I will explore existing research on cultural and ethnic identities,
racial identities, and gender identities. After describing how these identities intersect, I will also
briefly explain the process of socialization, the role it plays in identity formation processes, and
why this is important to include in this study.

CULTURAL AND ETHNIC IDENTITIES: ETHNIC MINORITIES
When we look at the diverse population of the Netherlands, it is impossible to ignore the
multitude of ethnic backgrounds in Dutch society. How to study these ethnic identities, however,
is rather complex. Verkuyten (1999), a scholar who focuses on the ethnic identification of Dutch
people from ethnic minority groups and how they give meaning to their ethnic identity, tells us
that existing research about ethnic identity is often contradicting in terms of methods, theories, and
philosophies, and that is important to acknowledge that there is not only one or “right” way to
study ethnic identity. Instead, he argues that it is beneficial to consider a combination of multiple
research approaches. But before getting into how to study ethnic identity, what exactly is ethnic
identity, especially as definitions of this concept have changed over the years?
13

Ethnicity used to be seen parallel with culture, but whereas culture is more about certain
features that are specific to a group of people, ethnicity transitioned over the years to be a social
construction rather than something fixed (Verkuyten 1999), as starting the 20th century ethnicity
became about defining others but specifically ourselves (Cornell and Hartman 1998). According
to Cornell and Hartman (1998) “Ethnicity, then, is identification in ethnic terms—An ethnic
identity is an identity conceived in such terms. A population or social collectivity may be simply
an ethnic category, assigned an ethnic identity by outsiders. But once that identity becomes
subjective—that is, once that population sees itself in ethnic terms, perhaps in response to the
identity outsiders assign to it—it becomes an ethnic group” (Cornell and Hartman 1998:21). These
ethnic terms they refer to are a belief in common history and descent, the subjectivity of the ethnic
identity, the self-consciousness of the ethnic group, and ethnicity as a matter of contrast as this
idea of “we” share something that “they” do not (Cornell and Hartman 1998:21) sets particular
boundaries. Ethnic identity is therefore a social identity, as it refers to the relationship between the
individual and society, and this identity includes a process of individuals categorizing oneself or
others namely based on “ethnic features” (Verkuyten 1999).
Purposely or not, the relevance of one’s ethnic background is always carried around heavily
in their everyday life (Verkuyten 1999). In Dutch society, people with the Dutch nationality and
with another ethnic background are free to express themselves through their ethnic background as
long as they are following the “guidelines” of being a “good” Dutch citizen. This means
participating in Dutch society through learning the language, getting a job, and being grateful for
all the opportunities the Netherlands has to offer. For a lot of immigrants, and especially for the
second and third generations, this means living “in between cultures” (Sansone 1992; Verkuyten
1999). Because of this notion of living in between cultures, which refers to being in the position
14

of having two or more cultural identities, we are able to see how Du Bois ([1903] 1989) concept
of “double consciousness” comes into play. Du Bois originally used this concept to show us how
the two identities of African Americans come together in a white American world. African
Americans can create opportunities to view society differently, because the way the spirituality of
their ancestors is expressed through their behaviors can add new and different perspectives to the
materialistic and capitalistic American society (Bruce 1992; Du Bois [1903] 1989).
Black Surinamese Dutch people are also able to offer new perspectives to Dutch society,
because they experience what it is like to be Dutch and not to be Dutch at the same time. They are
not just one or the other, they are both and so much more, even if assimilative expectations of
being a “good” Dutch person persist. Given the history of Suriname’s diverse population, they do
not only have African ancestors, but they can also have Indigenous, European, Chinese,
Indonesian, and Indian ancestors (Blakely 1998). Of course, not everyone is made of the same mix
up, but everyone is a combination of many perspectives, cultures, traditions, and customs, with
their own story. This also means that their self-identification exists of multiple layers because they
do not only identify with their Dutch nationality, but also with their Black identity, and their
Surinamese identity. But even within the Surinamese identity, Black Surinamese people can be
more specific about their cultural and ethnic background by identifying as Creole or Maroon for
example, or at least acknowledging these identities. Originally, Creoles were the enslaved people
with Black African descent in Suriname and Maroons were the escaped formerly enslaved people
with Black African descent in Suriname (Blakely 1998). But today the offspring of the Creoles
and the Maroons can still choose to refer to themselves as part of these groups in Suriname.
But double or multiple cultural identities can also cause a great deal of internal conflict
(Bruce 1992). Multiple identities impact one’s ideas about themselves when they are being seen
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as Dutch in certain situations, while in a different context they are seen as the “Other”. When an
individual is Dutch, but not always being viewed as Dutch, they need to be aware of how their skin
color and ethnic background influence the perceptions of others about them, especially as they
interact with authority figures in society such as teachers or police. Said (1998) introduced this
concept of the “Other” in the light of orientalism. According to orientalism, the world is divided
between the orient and the occident. The orient is the part of the world that is being seen as “Other”,
whereas the occident is “our” Western world (Said 1998). Being seen as the “Other” in the Western
world, and especially in a country that you have always called your home, can be really conflicting
and difficult to navigate. This experience can also be harmful for your identity perception,
especially for young people as they come of age in this context (Lesko, 2012).
Overall, living in between cultures has its own set of benefits and disadvantages as
illustrated in research conducted by Verkuyten and Brug (2002) on how ethnic identity
achievement (the level of sureness about and acceptance of your ethnic identity) relates to the selfesteem, ethnic group membership, perceived discrimination and national identification of Dutch
high school students who ethnically identify as Dutch or Surinamese. Broadly, in this study, the
Surinamese students had lower self-esteem, a stronger sense of ethnic group membership, reported
more discrimination and had a lower national identification than the students who were not
Surinamese. This shows how being part of an ethnic minority in the Netherlands is significant to
identity development.
As I mentioned earlier in Chapter II, the diverse backgrounds of Surinamese people must
be taken into account when considering their identity formation, as this group offers a unique
opportunity to explore identify formation given the multiple ethnic identities Surinamese people
often hold. That is why it is important to acknowledge the differences between Surinamese people
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from different subgroups, instead of focusing on Surinamese people as one homogeneous group.
For instance, Sansone (1992) studied a Surinamese sub-group of low-income Dutch Creole
Surinamese boys in Amsterdam. With the weaker position of Creole Surinamese people in the
Dutch labor market compared to their white counterparts, this research offers insight into the
stagnant social mobility for Creole Surinamese youth as they navigate their ethnicity, survival
strategies and their own subculture. The weak position of this group in the labor market also shows
how being part of an ethnic minority in the Netherlands can stand in the way of achievement and
mobility in the labor market. Whereas Sansone (1992) focuses on youth and boys, Zuurbier (2009)
specifically studied Black Surinamese Dutch women migrants to examine their level of
connectedness with their ethnic background. This is the case not only when it comes to how they
experience their position in a Western country, but also the cultural differences between the older
and younger generations of Surinamese people in the Netherlands. Finally, moving to a Western
country with a majority white population forces people to also see themselves through a lens of
Blackness in contrast to whiteness (Lesko 2012).
Overall, cultural and ethnic identities play a significant role in the identity formation
process of Black Surinamese Dutch women, as these women must navigate a set of complex
cultural and ethnic identities on a daily basis (Verkuyten 1999). Given the complexity and
multitude of subgroups as part of the Surinamese cultural and ethnic identity, the persisting
expectations about what it means to be seen as a “good” Dutch citizen, and living in between
cultures in the Netherlands (Blakely 1998; Sansone 1992; Verkuyten 1999), understanding more
about these complex identities is important.
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RACIAL IDENTITIES: BLACK RACIAL IDENTITY
Because Dutch society is rooted in racism (Blakely 1998; Essed 2018; Wekker 2017),
Black Surinamese Dutch people view themselves not only in terms of ethnicity but also in terms
of race and through a lens of Blackness specifically. That is why the role of race needs to be
acknowledged in the identity formation of these people, as it plays a prominent part in their
everyday life, as they live in between cultures. According to Omi and Winant (1994) race is “a
concept which signifies and symbolizes social conflicts and interests by referring to different types
of human bodies” (Omi and Winant 1994:55). They propose not to view race through an objective
lens or through a lens of illusion, but to view race as a social structure and a cultural representation.
Through a sociohistorical process referred to as racial formation, “racial categories are created,
inhabited, transformed and destroyed” (Omi and Winant 1994:55). As these race scholars
theorize, racial formation is the ongoing process of categorizing (Omi & Winant 1994), and as a
result we know that racial identity is contextual and not fixed.
Racial identity is experiencing a sense of collective identity with others, based on the
perception of sharing a racial heritage (Harper and Quaye 2007). According to De Andrade (2000),
racial identity is also about “having complex meanings that are produced in social interactions”
(De Andrade 2000:272). Thus, racial identity is not only a label or a socially constructed category,
but is also about negotiating a meaningful identity through interactions with others (De Andrade
2000). Negotiating racial identity includes interpreting the perceptions of others and one’s own
ideas of how we see ourselves. Negotiating racial identity is rooted in the problem of the color line
that Du Bois ([1903] 1989) mentions. The problem of the color line represents the relation of the
darker to the lighter races of people (Du Bois [1903] 1989). It is a color hierarchy wherein those
racialized as white became dominant in society. This hierarchy is still in full effect, because Black
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people are still subjected to oppression due to the color line, as they are a marginalized group in
U.S. society (Harper and Quaye 2007). Of particular note is the reality that given how society is
organized by race, the racial identity of Black people is often informed by racist ideas, or through
the eyes of their oppressor (Du Bois [1903] 1989; Lesko 2012; Morris 2016). It is for this reason,
for example, that many Black parents work hard to help their children build a sense of racial pride
as they prepare them for living in a racist environment (Demo & Hughes 1990).
Indeed, through racialization, racial identity was put upon Black people by white men, as
an inferior counterpart for their own racial identity formation (Du Bois [1903] 1989; Lesko 2012;
Morris 2016; Omi and Winant 1994), through what Omi and Winant (1994) refer to as “racial
projects”. “Racial projects do the ideological ‘work’ of making [links between structure and
representation.] A racial project is simultaneously an interpretation, representation, or
explanation of racial dynamics, and an effort to reorganize and redistribute resources along
particular racial lines” (Omi and Winant 1994:56). As Omi and Winant (1994) explain, “racial
projects connect what race means in a particular discursive practice and the ways in which both
social structures and everyday experiences are racially organized, based upon that meaning”
(Omi and Winant 1994:56). In this sense, Black racial identity was created as a tool to legitimate
the standpoint that people of African descent were inhuman and could be enslaved. Through the
process of racialization, or where racial meanings are applied to socially determined groups, a
racial legal, economic, and intellectual hierarchy was established with white people at the top and
in positions of power. These processes legitimated segregation between Black and white people,
like segregated neighborhoods, as well as various forms of violence and discrimination. But this
also led to Black racial identity being a deciding factor in upward mobility opportunities in all
these created hierarchies (Morris 2016). Without this Black racial identity, without having inferior
19

counterparts, white men were not able to give meaning to their own identity. That is why nowadays
when we speak about the identity formation of adolescents, young white men are still in search of
their identity in whiteness and masculinity, as these aspects of their identity need inferior
counterparts to exist (Lesko 2012).
Currently in the Netherlands, white people in the Netherlands do not view themselves
through a lens of race or ethnicity (Wekker 2017). This illustrates the normative nature of
whiteness in this context. When talking about race or ethnicity, these terms are always related to
ethnic minorities or people who do not fit the image of the “norm”, as Dutch whiteness or the
Dutch ethnicity is not a self-contained thing. It is a taboo in relation to people who are seen as the
“Other”.
But Black racial identity also refers to the experience of being Black as a multidimensional
phenomenon (Demo and Hughes 1990), as this experience is different for different Black people
in society. According to Demo and Hughes (1990), Black racial identity is a threefold identity: 1)
feelings of closeness towards other Black people, 2) Black separatism related to African culture
and social relationships with other Black people, and 3) feelings about the Black self-identity and
group-identity. Similarly, the “Black Identity Development model” from Cross (1995), mentioned
by Harper and Quaye (2007), is a theoretical model that goes against this expansion of experiences,
as Cross (1995) views Black racial identity development as a linear four stage process: this model
goes from a lack of awareness of the own identity to being able to comfortably interact with white
people, while having a clear sense of their Blackness. But Cross (1995) does not acknowledge that
Black identity can develop differently for any Black person, as different Black people have
different needs when it comes to the creation of this “clear sense” of their Blackness. Also, having
a clear sense of their Blackness can still be accompanied by some discomfort in the interactions
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with white people, while at the same time majority white settings can also influence this identity
search.
Attending school in a predominantly white educational environment often strengthens the
desire of Black adolescents to find out who they are and to reach a sense of self (Demo and Hughes
1990). For example, Stewart (2002) found that Black college students put spirituality in the center
of their racial identity. This spirituality means something unique for each individual, but it seems
that being Black or being perceived as Black at a white college needs to be complemented by
something else for students, in terms of faith or spirituality for them to fully grasp the wholeness
of their racial identity. We can trace this back to Du Bois’ concept of “double consciousness” and
what African American spirituality, based on their African ancestors’ spirituality can mean for the
capitalist U.S. society. Furthermore, Harper and Quaye (2007) found that, for African American
men, studying at a predominantly white college, being a member of a student organization
strengthened their Black racial identity development, as they were able to express the needs and
challenges of marginalized groups on campus and commit to create social change. This finding
largely included membership in Black student organizations, but mainstream organizations were
also included in the study. Important to note though, membership of a student organization does
not always have to be beneficial for Black racial identity development, as this particular study was
conducted in the context of a predominantly white college and was only researched among young
African American men.
In the cultural and ethnic identities section above, I pointed out the possibility of having an
internal conflict because of double or multiple cultural identities (Bruce 1992), based on the
concept of the “Other” by Edward Said (1998). Du Bois explains this same phenomenon,
specifically applied to race, through his concept of the veil. The veil is part of Du Bois’ concept
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of the color line and works in only one way. Only Black people have this veil and are covered
under it, which makes them invisible for white people (Du Bois [1903] 1989). With the veil, Black
people can see and are aware of the lives of white people, while white people cannot see and are
not aware of what is going on in the lives of Black people. In the Dutch context this can be
translated to white Dutch people overlooking the challenges Black Dutch people have to face in a
predominantly white society, such as racism and not always being recognized as a Dutch citizen
(Blakely 1998). While Black Dutch people try to make a sense of their identities and how these fit
into Dutch society, these efforts are not being recognized, which can lead to this internal conflict
in their identity perception (Bruce 1992).
Overall, given what we know about the complexities of racial identity, my thesis explores
in detail, how racial identities as well as cultural and ethnicity identities, play a role in the identity
formation of Black Surinamese Dutch women in university. Given the prominent role of race and
racism in Dutch institutions (Blakely 1998; Essed 2018; Wekker 2018), I argue that including the
exploration of racial identities in this thesis is vital in understanding the larger identity formation
processes of these women in Dutch society.

GENDER IDENTITIES: WOMAN-IDENTITY
We cannot understand Black racial identity without taking the Black women racial identity
into account as well. When Du Bois ([1903] 1989) mentioned his concept of “double
consciousness” for African Americans and what this does for their outlook on and their
internalized racial identity, he focused on two aspects of this “double consciousness”: race and
class. But Black people are not only Black men. Indeed, this line of thinking illustrates the
oppression of Black women in society (P. H. Collins 2000; Morris 2016). Making the oppression
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of specifically Black women visible comes out of Black Feminist Scholarship, which tells us the
importance of acknowledging how being a woman can be experienced differently when one is a
Black woman (P. H. Collins 2000; P. H. Collins and Bilge 2020; A. J. Cooper 1892/1988). For
these reasons, it is also important to consider the role of gender when it comes to identity formation
processes of Black Surinamese Dutch people in the Netherlands.
Gender is a structure with many different aspects that has a prominent role in dictating
how we interact with each other on a daily basis (West and Zimmerman 1987). Gender is routine
behavior performed by individuals to express and perceive the established differences between the
gender categories; in the case of the Western world, the differences constructed are between girls
and boys as well as women and men (West and Zimmerman 1987). These differences are socially
created and not biological. From the moment we were born, we were recruited in performing
certain gender behaviors that should match our perceived “fixed” sex. Bem (1993) refers to this as
gender polarization. Gender polarization is the creation and maintenance of a “cultural” connection
between sex and other aspects in the social world. For example, one’s way of dressing or
expressing emotions and the social roles one fulfills are all divided by and based on sex. This
comes from this idea that there should only be one match between sex, psyche, and sexuality (Bem
1993). For example: if you have a female body, you are a woman and you are heterosexual.
Therefore, “doing gender”, or performing established behaviors based on human created
differences between women and men, is to prove membership in a particular sex category to which
one is assigned or perceived to belong to, whether this happens consciously or subconsciously
(West and Zimmerman 1987).
This focus on the established ideas about gender can be counterproductive for the identity
perceptions of individuals in society. From a social-role perspective, there are prescribed and
23

stereotyped roles, like gender-typed hobbies and occupations individuals roll into or actively seek
in order to fit the category in which they believe that they belong (Wood and Eagly 2009). These
stereotyped roles are the norm in a society or culture and as individuals self-identify as a certain
gender, they are expected to accept the roles that come along with this identification. For example,
the social construct of the woman-identity is more tied with this idea of interdependence than the
man identity, which translates into behavior that makes women seek more close relationships with
the significant people around them (Wood and Eagly 2009). But this does not mean that these
stereotyped gender roles and the established norm of what these genders should be, entail
everything there is and can be found in the gender identity of people.
In analyzing gender, Risman (2004) argues for the utility of gender structure theory. This
theory conceptualizes gender as a social structure to show in what ways gender is embedded in
society. This theory addresses not only the interactional level in terms of “doing gender”, but also
the individual and institutional levels, pointing out the need to combat forms of interrelated gender
inequality that prevail in all of these levels of analysis. The gender inequality that is embedded in
society is based on the way the gender categories are defined and performed. While men are the
norm, women are being oppressed (P. H. Collins 2000) in a role of subordination (Risman 2004)
and being viewed as the “Other” (Bem 1993). The way Bem (1993) describes the otherizing of
women is similar to the concept of the “Other” of Edward Said (1998) that I address in my other
identities sections earlier. This shows how oppression and otherizing is experienced from three
different angles, namely race, ethnicity and gender, by Black Surinamese women specifically in
the Dutch context.
Though Black Surinamese women are a part of other racial/ethnic groups experiencing
oppression, their realities as women members of these groups are often overlooked (Wekker 2017).
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P. H. Collins (2000) describes this as having an “outsider-within position”: black women are
overlooked in Black issues, because they are not men, and Black women are overlooked in feminist
issues, because they are not white. For example, when people refer to femininity of the womanidentity, they implicit refer to white femininity, as this is seen as the standard (P. H. Collins 2000;
Morris 2016). That is why Black femininity is not only viewed from a standpoint based on
oversexualized stereotypes but also in relationship to white femininity. This relationship tells us
that Black femininity is seen socially as inferior, which has devastating consequences when this
idea is internalized by Black girls (Morris 2016).
The reality that gender categories continue to be mostly treated as homogenous groups in
the Netherlands is visible in the way the Dutch government has set up their emancipation policies
to combat gender inequality. By having these emancipation policies solely focused on the position
of women from a perspective of predominantly white women/feminist organizations, the
government centered around the idea that the emancipation of women in society was already
completed (Wekker 2017). Even though this is not true and gender inequality still prevails in Dutch
society (for example, equal pay in the labor market is still hard to find), this shows how women of
color and women from ethnic minorities specifically were not included in the overall women
emancipation policies as they were solely seen as part of ethnic minorities and therefore ethnic
minorities’ emancipation (Wekker 2017). But these women are also women, and also share the
woman-identity with their fellow white counterparts, and that is why it needs to be more closely
examined how the role of the social gender identity works differently for different women in the
same society. Social justice scholar Philomena Essed was the first Dutch woman to address this
point of the different workings of the gender category for women of color specifically in the Dutch
context (Wekker 2002). The work of scholars like Philomena Essed is urgently needed, given
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limited research by Dutch scholars that pushes beyond this notion of whiteness as the norm in the
Netherlands (Wekker 2017).
Overall, we cannot understand the identity formation processes of young Black Surinamese
Dutch women, if we do not give ourselves the space to explore the established gender identities
and individuals’ perceptions of these gender identities, especially given the prominent role of
gender in society (Bem 1993; P. H. Collins 2000; P.H. Collins and Bilge 2020; Gilman [1898]
1998; Morris 2016; Risman 2004; Wekker 2017; West and Zimmerman 1987; Wood and Eagly
2009). That is why I argue in this thesis that exploring cultural, ethnic, racial, and gender identities
is vital in coming to a better overall understanding of the identity formation of young Black
Surinamese Dutch women and the way they give meaning to these social identities.

INTERSECTIONALITY
In this literature review, I have discussed the different social identities that I consider most
relevant to my study about the identity formation of young Black Surinamese Dutch women in
college. But it is impossible to understand this population and their different identities without
explaining how all these identities intersect. That is why I will discuss the utility of intersectionality
and why it is relevant to include in my work. As this thesis will demonstrate, an intersectional
framework is necessary in order to theorize how this particular population understands who they
are and how they fit in with various social groups.
Collins and Bilge (2020) tell us how intersectionality (social categories working together
and building on each other) is everywhere, as it is a concept that explores how power relations
influence social relations in societies around the world. But the focus is not only on the societal
level, as intersectionality also addresses the influence of these power relations on the individual
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experiences in everyday life (Collins and Bilge 2020). In this sense, intersectionality is able to give
us understandings and explanations for the complexity of the social world. This complexity
illustrates how social categories, like ethnicity, race, gender, sexuality, class, nation, ability, age,
etc., not only shape our society, but are also intertwined and reciprocal. And this complexity cannot
be fully understood if each of these categories is solely studied separately as distinguished entities
(Collins and Bilge 2020; Wekker 2002).
The use of intersectionality as an analytic tool was in use long before it became popular at
the beginning of the 21st century. Collins and Bilge (2020) explain how in the Global South, during
the 19th century, Indian feminist Savitribai Phule, used the intersections of different social
categories, like caste, gender, religion, and class in her political activism work. In the U.S. context,
Anna Julia Cooper and Ida Wells-Barnett laid the foundation for a Black feminist sociology in the
nineteenth century. Cooper ([1892] 1998) argued that neither Black men, nor white women can
truly represent the “exact Voice of the Black woman” because they will never be able to understand
the position of the Black woman. The position of a Black woman is unique because her femininity
is linked with the “impossibility of popular affinity or unexpected attraction” (A. J. Cooper [1892]
1998:94) and her position is especially unique, because she represents the voice of extreme
marginalization and yet also the most enduring. Therefore, Cooper ([1892] 1998) argued that the
role of the Black woman in building the coalition between women and people of color is essential.
This is an important intersection between race, gender, and class Cooper ([1892] 1998) addressed.
These examples are important to consider as they offer evidence of how intersectionality
can be used everywhere and is not just a Western analytical tool. These examples also shed a
different light on feminist sociology and feminist work in general, as they show us that it is not
only about gender, when it comes to domination, privilege, and oppression in society. You cannot
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understand the position of women, without considering race, skin color, class, geopolitical
location, nationality, citizenship status, among many more aspects of human difference.
In 1989, lawyer and critical race scholar Kimberlé Crenshaw introduced the term
“intersectionality” and defined it in ways that we currently use when engaging in an analytic
approach to the study of the complexities of established social categories (B. Cooper 2016). Since
then, intersectionality has become the key analytic framework for feminist scholars (B. Cooper
2016). For example, Morris (2016), who studies the criminalization of marginalized young Black
women and girls in schools, draws on an intersectional approach. The outlook on “double
consciousness” (Du Bois [1903] 1989) for Black individuals in a white dominated world, becomes
a threefold outlook for Black female individuals, according to Morris (2016) as the oppressions
these women face, are also threefold (Morris 2016).
But intersectionality has not become a key analytic framework for feminist scholars in the
Netherlands. The persistent refusal of addressing race, racism, and the consequences of the role of
the Dutch in the slave trade, contributes to silence surrounding intersectionality in Dutch
academics (Wekker 2017). In 1982, Philomena Essed was the first scholar in the Netherlands to
study both gender and race intertwined when it comes to women studies. But in the following
decades, gender and race were still predominantly studied as separate entities by Dutch scholars
(Wekker 2002; 2017). Wekker (2017) tells us how this is especially problematic as the “white
man” is never the subject of study in Dutch academics. When women or gender studies have this
narrow focus on the position of women and their struggles in society, they are always compared
to the norm, in other words, the position of men. By men being understood as the norm, they will
never be the subject of study. With ethnic and race studies, we see a similar problem. When
ethnicity is discussed in the Dutch context, it is always about the people who are non-white
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(Wekker 2017). In this sense, you do not have an ethnicity if you are white and Dutch. This means
that in the Netherlands, white people are never the subject of study regarding ethnic and race
studies, as they are the norm. Unlike in the United States context, in which we see the growth of a
critical whiteness studies literature that calls into question these normative assumptions about
whiteness (Hagerman 2017; 2018), this is not the case currently in the Netherlands (Wekker 2017).
Wekker (2017) shows us how the non-existence of intersectional thinking in the established
norm of Dutch academics hinders the use of intersectionality as an analytic tool. If the white man
can not be the subject of study, there will be no room for understanding and explaining the position
of the Black woman in Dutch society as the norm tells us they are either seen as solely Black or
solely women, while they are not. This indicates that the use of intersectionality in my study is
extremely important to even get a glimpse of unfolding the identity formation of these young Black
Surinamese Dutch women.
As a Dutch scholar myself, studying sociology in the United States, this is very important
to me on a personal level too, because I personally identify as a Black Surinamese Dutch woman.
Being in the position of gaining and formulating a better understanding of the complexity that
comes with this identity formation process, is something for which I am really appreciative.

SOCIALIZATION
How do people learn about their identities and who and what are the messengers of this
information? This process of learning about aspects of the social world, including where you fit
into social hierarchies, is called socialization (Demo and Hughes 1990; Hagerman 2017; 2018).
Family and friends, school and neighborhood, media, and the political landscape, and even travel
experiences are all examples of important messengers in an individual’s socialization process
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(Demo and Hughes 1990; Hagerman 2017; 2018). For my research, I consider specifically two
institutions perhaps most relevant to socialization processes: family and education. More
specifically, I study the aspects of racial socialization that speak directly to racial identity
development.
Several scholars in the United States, especially Black psychologists and sociologists, have
examined how parents raising Black children prepare them to live in a racist society. For example,
Demo and Hughes (1990) address the crucial role of Black families in providing social support
and familial bonds during childhood. Their data show how people from Black families feel more
closeness to embracing their Black identity if they have strong familial ties. That the family unit
is so influential, is also evident in the work of Hagerman (2018), as her study of the racial
socialization of white children in the U.S. tells us how children growing up with similar wealth
and in similar neighborhoods have major differences in racial socialization outcomes. This
indicates that family, and especially parents are crucial in how children learn about themselves,
others, and how they relate to others.
In addition to the influence of family, the socialization process also happens in the
educational context (Demo and Hughes 1990; Hagerman 2017; Lewis 2003). This can be seen not
only in terms of what young people learn inside of the classroom, but also in the everyday
interactions young people have and the observations they make about the world around them.
Because racial inequality is rooted in Dutch society, it is perpetuated through various mechanisms
in the educational system (Essed 2018; Wekker 2017). As such, educational environments can play
a powerful role in shaping an individual’s identity formation. This is particularly true given that
the vast majority of Black Surinamese Dutch college students in the Netherlands attend
predominantly white schools. These predominantly white educational institutions challenge
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students to find a sense of belonging and can also strengthen the desire of these adolescents to find
out who they are and to reach a sense of self (Demo and Hughes 1990). Therefore, when Black
Surinamese students attend school in a society organized unequally by race, they are confronted
with having to make sense of who they are in an environment that often teaches them that they are
inferior (Demo and Hughes 1990; Essed 2018; Kupchik 2010; Morris 2016; Wekker 2017).
Coping with the consequences of an institution that is rooted in racial inequality is not only
the case in predominantly white higher education in the Netherlands. Paulle (2003) specifically
studied one of many predominantly Black middle/high schools in Amsterdam where education as
messenger of the socialization process left some deep marks in the way the young students made
sense of themselves and their relationships with others. Amongst the Surinamese and Black
children for example, thinking in terms of Surinamese behavior and non-Surinamese behavior, or
picking on the children with darker skin and curly and coily hair happens on a regular basis. But
in relationship to their white counterparts, there was this strong sense of thinking in terms of “us”
vs “them”.
Attending a predominantly Black school is also seen as negative and comes with lower
expectations from outsiders; it can also come with different or lower expectations from the students
themselves (Paulle 2003). In the U.S. context, Morris (2016) illustrates how Black girls internalize
lower expectations about themselves, as they create the idea that they are not able to perform in
the classroom. This severely impacts Black girls, as they do not only have to deal with the
expectations generated through racial and class oppressions, but also with the expectations that
emerge from gendered forms of oppressions (Morris, 2016). Dealing with stressors from all these
different forms of oppression, can be really problematic for Black girls, as education is seen as one
of the most important protective factors in a girl’s life (Morris, 2016). When Black girls become
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adolescents, the influence that the school environment has on their life is critical to their
socialization (Morris, 2016). School is namely the place that introduces them to influences outside
of their own social, cultural, and economic context. This is especially important to consider for
Black girls who are socially and economically marginalized, as their situation prevents them from
having the resources to have new experiences and be influenced in new ways.
In this chapter, I have discussed the several social identities that I consider most relevant
to explore in my thesis, how these identities intersect, and how individuals learn about these
identities. I argue that cultural, ethnic, racial and gender identities are most vital in studying the
identity formation of young Black Surinamese Dutch women in a predominantly white college
setting. Overall, in order to understand the experiences and identities of this group of women, we
cannot focus solely on one identity category. Rather, as this thesis will demonstrate, we must
instead explore how these identities intersect and how they are learned, with particular attention
paid to the socialization messages young people learn within institutions like family and education.
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CHAPTER IV
RESEARCH DESIGN
RESEARCH PARADIGMS
As I stated in my introduction, my thesis is centered around the following questions:

How do young Black Surinamese Dutch women in college identify themselves in the Dutch
context? What did the process of their identity formation look like? What does their current selfidentification mean for them as they navigate a predominantly white institution as young women
of color?

Because my focus is on the perceptions, experiences, and feelings of these students
regarding the navigation of their various identities within a racial context wherein racism is often
minimized or ignored, the paradigm I use is constructivism (Guba and Lincoln 1994). I approached
this study with the theoretical understanding that there is not one absolute reality or one absolute
truth, but that there are multiple realities and multiple truths (Guba and Lincoln 1994). The
existence of multiple realities indicates that the forming of these realities is transactional, and
therefore my aim was to interact with my participants in a way that created and shaped these
realities during our conversations. In this way, my participants were able to provide me with their
own understandings of how they negotiate their various identities, based on shared ideas and
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meanings which allowed me to understand how they construct knowledge about themselves and
the social world around them.
I also draw on phenomenology and explored how a small group of individuals creates
shared meanings about their lived experiences (Creswell and Poth 2017). In this study, the
phenomenon that I examined is the “identity formation of the young Black Surinamese Dutch
woman”. The experiences of the different people I talked to, form the foundation of shared
meanings that contribute to a better understanding of what their various identities mean to them
and what impact these identities and shared meanings have on their lived experiences, particularly
in the educational context.
I also approach this study through a lens of critical race theory. Critical Race Theory (CRT)
focuses on the study of the relationship between race, racism, and power and how we can change
this relationship (Creswell and Poth 2017). It is about breaking traditional standpoints, by giving
oppressed people room to speak about their truth. CRT shows us how the idea of “whiteness”
dictates the inferior position of Black people in society (Crenshaw, Gotanda, Peller and Thomas
1995). A political power relation is being maintained, even though most white people do not
actually hold real power. It is the fact that they can hold on to a “privileged racial identity”, which
indicates that there is no actual fairness in place (Crenshaw et al. 1995). According to Delgado and
Stefancic (1993), research is considered Critical Race research if it incorporates one or two of the
following themes: an implicit or explicit critique of liberalism, telling (counter)stories, a greater
understanding of the concepts of race and racism, intersections of race, sex, and class,
representation in legal institutions and criticism and self-criticism of the use of CRT. With my
research I chose to focus on telling (counter) stories, provide a greater understanding of the
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concepts of race and racism specifically in the Dutch context, and to use intersectionality in
analyzing the intersections between race, gender, culture, and ethnicity.
Although my main framework is constructivism, I see the necessity to combine this with a
critical tone, as the way racial categories and identities are set up, come forth out of the unequal
power structures between the white dominant group versus racial and ethnic minorities (Harper
and Quaye 2007). It is important to acknowledge this, as I show that it is necessary to change this
traditional relationship and to reveal the effects our racial thinking has on navigating everyday life.

INTERVIEWS
Understanding how young Black Surinamese Dutch women think and feel about their
social identities and their lived experiences because of it, was only made possible by using
qualitative methods to conduct this study. Qualitative methods are necessary in answering my
research question, because they can deliver the contextual information that is needed to understand
the everyday lives of my participants (Guba and Lincoln 1994). Figuring out the thoughts and
ideas my participants have about their lives was a complex and in-depth process that puts the
viewpoint of my participants in the center.
Because my focus was to explore the individual lived experiences of my participants based
on the perceptions of their social identities, I conducted in-depth interviews with my participants
(Marshall and Rossman 2016). By doing in-depth interviews, I was able to get on a deeper personal
level with my participants, as the setting of the interviews was the closest to a regular conversation.
Even though I had to conduct my in-depth interviews virtually through the online platform Zoom,
because of the ongoing COVID-19 pandemic, and as I am currently not residing in my home
country, I was very pleased with how the process of conducting the interviews proceeded.
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Conducting online interviews is an effective method in qualitative research and is not less valuable
in the richness of gained data than face-to-face interviews (Salmons 2014), as I personally
experienced. I also think that my participants were more willingly to engage in a virtual interview
now, giving the circumstances of the pandemic that forced us to move mostly online.
I built rapport with my participants by ensuring that they were familiar with my
identification beforehand, introducing myself and clearly stating the process of the interview, and
informing them that they could view this interview as a regular video call conversation they might
have with anybody else. It was important to gain the trust of my participants by explaining that
they were in charge of the interview process. This means that I wanted to make sure that they
understood what they wished to share with me and that they were allowed to stop or take a break
at any given moment if they felt like this was necessary. The dynamics of the interviews changed
every time, because every participant is different, which meant that I had to be really flexibility
(Guba and Lincoln 1994), not only in terms of scheduling the interviews, but especially in terms
of how I responded to my participants and the decisions I made about ordering of questions during
each interview.
Also, because I am a Black Surinamese Dutch woman too, a student in university, and in
the same age range as my participants, it can be said that I have an insider perspective (Weiss
1994). I used this insider perspective to ensure that my participants could be honest with me and
share their experiences with me by showing them that I am well aware of and understand their
position, and that it is therefore meaningful and relevant that their voices are being heard. At the
same time, I also have an outsider perspective, as I am currently not living and studying in the
Netherlands, but in the U.S.. I used this fact to encourage my participants to share and to be experts
of their own experiences.
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SAMPLING AND RECRUITMENT
In this study, I used a “criterion sample” (Creswell and Poth 2017; Marshall & Rossman,
2016), because there are some criteria the participants needed to meet in order to be one of my
participants: having the Dutch nationality, identifying themselves as women, and identifying
themselves as African-Surinamese Dutch, Creole or Maroon Surinamese Dutch and/or Black
Surinamese Dutch. Their age needed to be between 18 and 26 years old and they needed to be
students in higher education, attending a college in the cities of Rotterdam or Amsterdam or
students in higher education, residing in the cities or larger metropolitan areas of Rotterdam or
Amsterdam, in the Netherlands. These criteria give me the following unit of analysis: Black
Surinamese Dutch women between 18 and 26 years, currently residing and/or studying in the cities
of Rotterdam and Amsterdam. Because I conduced my interviews with Dutch participants from
the Netherlands, the interviews were conducted in Dutch, since this is their first language and
because it is based on their experiences in the Dutch context. Initially I proposed my interview
guide in English to match the language I use in writing out this study, but for the interviews I
translated my interview guide in Dutch.
When it comes to the recruitment process, the individuals I recruited actually needed to be
willing to contribute to the study (Weiss 1994). As such, I needed to try to turn my potential
participants into actual participants. This did not always work out, as sometimes individuals who
were interested in participating, did not end up participating because of various reasons that were
out of my control. As my potential participants were initially students residing and/or attending
college in the cities of Rotterdam or Amsterdam, my first step in the recruitment process, was
contacting my friends and old classmates from my former school Erasmus University Rotterdam
about my research. I asked if they were interested in participating or knew people who would be
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interested. I approached them through texts and social media. Because of the cultural, ethnic, and
racial identification of my potential participants, I also initiated my recruitment by asking my
parents and other family members if they knew family members or family friends who would like
to participate. In the meantime, I tried to engage with as many people at the same time by sending
out my recruitment message through my several personal social media platforms.
I also used a “snowball or chain sample” beginning with multiple nodes so that I had access
to different social networks within the community I studied (Creswell and Poth 2017; Marshall
and Rossman 2016). As with most snowball sampling approaches, I asked my research participants
to provide me with additional potential participants from their social networks for possible
inclusion in the study. This was very useful, given the short time frame I had to collect data for my
Master’s thesis because unfortunately I was not able to stick to my anticipated plan. After I
successfully defended my thesis proposal, due to new European Union regulations, it took the
whole summer to finally get IRB approval, as I also had to receive permission from an IRB in the
Netherlands. This meant that I had to complete my data collection, my data analysis, and my actual
thesis in two months. The data collection process did not go smoothly, as initially hardly anyone
responded to my recruitment message. Eventually it turned out to be more effective to directly ask
people through private messages. The whole process taught me how hard it actually is to find other
people who identify similar to me, are centered in Rotterdam and Amsterdam, and go to college,
and are willing to participate, especially with the time frame I was working with, and given my
location in the United States. After some potential participants dropped out, I interviewed two
women who are currently not in college anymore. Both attended community college, which
according to Dutch standards, is not considered as higher education. But these two young women
were willing to participate in order to help me out and strengthen my data, and I am really
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appreciative of that. In the end, I completed 8 virtual interviews for my Master’s thesis, each lasting
between 40 and 80 minutes.
Finally, it is very important to address how the subjectivity of racial identity impacted my
recruitment process, as well as my interpretation of the data. In thinking about racial identity,
perceiving someone as Black, does not necessarily mean that person identifies as Black. As such,
it was helpful for me to start the recruitment in my own network and begin my ‘snowball sampling’
with people familiar with the racial, cultural, and ethnic backgrounds of my potential participants.

QUALITY CRITERIA
I identified several quality criteria that are relevant in the delivery of this qualitative
research. The first criterium that I used is credibility. It is relevant that my study is credible, as it
ensures trustworthiness, which I realized through thick description (Tracy 2010). I wanted to show,
and not tell the complexity of navigating various social identities in the Dutch context. I also
followed the resonance criterium, to meaningfully affect my readers in the way I presented my
findings and overall study (Tracy 2010). I presented my findings thematically, as I specifically put
emphasis on the emotions and values that stood out to try to make my readers feel the internal
processes that are experienced through the identity formation of Black Surinamese Dutch women.
I also used the significant contribution criterium because it is relevant that the contribution of my
study is significant (Tracy 2010). I can say that my study is of great significance, as it will give
my readers an insight in the everyday life of a mostly overlooked group of young women of color
who navigate their social identities from a unique position in Dutch society.
Lastly, I address meaningful coherence. Meaningful coherence is about making sense of
the choices that you make as part of the research process. The literature should be interconnected
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with your methods and findings, and you need to reach the goal of the study (Tracy 2010). In the
end, I reached the goal of this study, as my qualitative data reflect rich insight into the lived
experiences of a group young Black Surinamese Dutch women.

ETHICAL CONCERNS
In conducting this research, my aim was to be ethical in four different ways. First of all, I
needed to hold myself to the procedural ethics that accompany qualitative research, put in place
by the IRB (Tracy 2010). To be in line with the procedural ethics, I needed to ensure that my
participants gave me informed consent, and that they agreed to being interviewed (Creswell and
Poth 2017). Because of the nature of the virtual interviews, I asked them for verbal consent. It was
not only about them just agreeing to this interview; it was also about rightly informing them about
what I was going to ask them through an informed consent form and by telling them at the start of
the interview what they could expect. By informing them about what they could expect, it was also
crucial that I let my participants know how I was going to protect their privacy and confidentiality
(Tracy 2010). I do this by guaranteeing their confidentiality, as well as by the use of pseudonyms
in the findings section and making sure that what they said is not traceable to them personally. I
also informed them that the data would be security stored, and I confirmed with them that
participation in this study is completely voluntarily, which means that they could drop at anytime
if they wished.
Besides procedural ethics, there are also situational, relational, and exiting ethics I needed
to consider, or what is known as ethics in practice (Guillemin and Gillam 2004). The situational
ethics show us that it is important to constantly reflect on one’s data and methods as the ethical
decisions we make should be dependent on the specific contexts we are studying (Tracy 2010).
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For me, this meant that I needed to adjust my ethical decisions to the participants I interviewed, as
each of them responded differently to the information I represented them. It could still be the case
that some feel violated in their privacy, even after my careful ethical considerations about this. I
also considered relational ethics, as I wanted to show my participants that participating in my study
was a reciprocal process, in which mutual respect and understanding are necessary to create a
connection with each other (Tracy 2010). When it comes to exiting ethics, it is important that I
think of the way I share my results with other researchers, because I do not want the stories of my
participants to be misread or misunderstood in a way that can damage their image or inadequately
reflect their interpretations (Tracy 2010).

REFLEXIVITY
As a researcher, it is important to acknowledge reflexivity, or my position as researcher in
my own research (Marshall and Rossman 2016). I am convinced that my deep interest in racial
inequality and identity formation is reflected by the methodological decisions I made. The
construction of racial identity has always been a phenomenon where I was fascinated about since
I first learned about sociology. As a young Black Creole Surinamese Dutch woman myself,
growing up in the Netherlands meant that race was often ignored, while ethnic background was
primarily used to speak about groups of people. Given my own experiences I started to grow
curious about how and why we see each other and ourselves through these racial and ethnic
typologies. Now living and studying in the United States, I have had new and different exposures
to the dynamics between these racial and ethnic typologies. I am convinced this was beneficial to
my role as researcher in conducting these interviews, as this made me able to anticipate the
different experiences of my participants from an insider and outsider perspective. Because I am
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also a Black Surinamese Dutch woman, a student in university, and in the same age range as my
participants, it can be said that I had an insider perspective (Weiss 1994). At the same time, being
a sociological researcher and residing in a different country for over two years now, also gave me
an outsider perspective (Weiss 1994).
Both of these statuses—inside and outsider—helped me in tremendous ways throughout
this study. Being a member of the sample I studied was important to acknowledge as this shaped
the data I collected as well as how I interpreted it. Even though, everyone’s experience as a Black
Surinamese Dutch woman is different, during my interviews I experienced that there was a sense
of mutual understanding that took away the attention from my role as the researcher in this process,
and turned it more into conversations between two Surinamese women. I also interpreted the data
based on my personal morals and values, as this data is also relevant for my position in Dutch
society and as this research is very close to my heart. In these ways, the standpoint of the researcher
mattered greatly in this study

DATA-ANALYSIS
The analysis process I used was interpretative and happened through coding and writing
memos. I chose coding as my foundation of the data-analysis, as it helped me in finding and
explaining the symbolic meanings my participants left me with (Saldaña 2016). It guided me in
telling the stories of my participants, as the codes helped me distinguish categories, which were
turned into themes for my findings. I used the software program MAXQDA.
Because of the limited time frame and in order to speed up the coding process, I only used
one cycle of coding. This cycle can be seen as a combination of first- and second-cycle coding, as
exploring and going into detail went hand in hand (Saldaña 2016). Because my study focused on
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how Black Surinamese Dutch women perceive their own identity formation in a country that is
structured by race (Essed 2018; Wekker 2018), I felt that the following types of coding were the
most appropriate to choose: In Vivo, Emotion and Values coding. In Vivo coding was important,
because my study evolves around the voice of my participants. And by using In Vivo, I was able
to stay really close to the thoughts, feelings, and ideas of my participants (Saldaña 2016).
Emotion and Values coding helped me make categories out of the codes. These categories
include: emotions, values, attitudes, and beliefs, as Values coding is a threefold way of coding
(Saldaña 2016). With these two types of coding, I gained more detail and insights in my
participants stories which helped me navigate the comparison of the 8 interviews. I also drew upon
the memos that I wrote throughout the whole process, in order to make sense of the data and the
emerging themes. By looking at the In Vivo codes first, and elaborating on these by using Emotion
and Values coding, I was able to put the voices of my participants at the center of what I was doing
as I completed the data analysis and writing stage.

Table 1
Name
Larissa
Felicia
Maria
Victoria
Li-Ann
Dina
Carmen
Sabrina

PARTICIPANTS
Age
22
24
24
23
23
26
21
25

Place of residence
Rotterdam
Vlaardingen
Amsterdam
Rotterdam
Rotterdam
Rotterdam
Rotterdam
Amsterdam

College
University
University
University
University
Community College (MBO 4)
University
College (HBO)
Community College (MBO 4)
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Status
In school
In school
In school
In school
Working
In school
In school
Working

LIMITATIONS OF THIS STUDY
The limitations of this study primarily relate to budgetary concerns, time constraints,
international regulations and lengthy IRB review processes, and the larger context of the COVID19 pandemic. I had to work with a short time frame that did not allow me to find more participants
and to complete more interviews. Due to these limitations, I was also not able to provide a sample
with all my participants currently being students in higher education as I had to recruit individuals
who were willing to participate and were part of my ‘snowball chain’. While this study could have
been expanded in many directions, and while I would have preferred to conduct these interviews
face-to-face, I had to make adjustments to these ideal plans in order to accomplish my goals of
completing my Master’s thesis. Despite these challenges, I still believe that the data I was able to
gather offer important empirical and theoretical insights regarding the importance and necessity of
using intersectional approaches to study identity formation as well as what the voices of members
of this particular group can illustrate about the kinds of social changes that are needed in Dutch
society.
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CHAPTER V
RESULTS
In this chapter, I describe and analyze what the young Black Surinamese Dutch women I
interviewed told me about their self-identification, what the process of their self-identification has
looked like, and what it means for them right now. As I stated in my introduction, my thesis is
centered around the following questions:
How do young Black Surinamese Dutch women in college identify themselves in the Dutch
context? What did the process of their identity formation look like? What does their current selfidentification mean for them as they navigate a predominantly white institution as young women
of color?
The results I present are categorized in three main themes that reflect the topics that stood
out the most in the conversations with my participants. My research questions are answered by
each of the three themes. The main themes are: (1) Surinamese Identity vs Dutch Identity,(2)
Family Influence, and (3) Insider/Outsider Position.

SURINAMESE IDENTITY VS DUTCH IDENTITY
In this part of my results section, I focus on my first major theme: Surinamese Identity vs
Dutch Identity. My first research question: How do young Black Surinamese Dutch women in
college identify themselves in the Dutch context? is mostly answered by the results coming from
this paragraph.
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CHILDHOOD ENVIRONMENT
Most women I talked to currently reside and go to school or work in the same city in which
they grew up. The other women were able to describe to me their experiences when it came to
changing dynamics between the city in which they reside or resided in until they went to college
and the city they are going to college in right now. Most of my participants were born and raised
in Rotterdam or Amsterdam, but Felicia grew up in a smaller city, Vlaardingen, which is about a
20-minute drive away from Rotterdam. Carmen grew up in Tilburg, a smaller city located an hour
drive away from Rotterdam. Dina also grew up in a smaller mainly white town, Alphen aan den
Rijn, located in between Rotterdam and Amsterdam (both about a 30-40 minute drive away). Dina
told me: “Dat is best wel een omgeving met veel witte mensen eigenlijk. Eh, dus ik ben best wel
Hollands opgevoed. Ehm, op mijn zestiende ben ik toen naar Rotterdam verhuisd en toen heb ik
ook wel meer culturen ervaren dan voorheen.” (That is pretty much an environment with many
white people. Eh, so I am actually raised quite “Hollands” (Dutch). Ehm, when I was 16 I moved
to Rotterdam and that is when I experienced more cultures than before). For Dina, the transition
from a mainly white environment to one of the most multicultural cities in the Netherlands
(Wekker et al. 2016), brought her an exposure to more cultures that she had not experienced before.
Carmen too, was raised in a mainly Dutch childhood environment and mostly had white Dutch
friends. She experienced a similar transition as Dina, but at a later age, when she moved to
Rotterdam for college. A mainly white environment was traded for a diverse environment, and a
diverse group of friends, and she appreciated this diversity.
Being from Vlaardingen, Felicia described her environment as more multicultural: “Mijn
straat was toch wel multicultureel moet ik eerlijk over zijn, ook vooral als ik terugkijk. Uhm, ik
ben opgegroeid met mensen van Antilliaanse afkomst, maar ook vooral met veel mensen van
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Turkse afkomst. Maar toch op school ging ik vooral toch wel veel met witte mensen om van
Nederlandse afkomst”. (My street was actually pretty multicultural if I am being honest, especially
looking back now. Uhm I was raised with people from Antillean backgrounds, but also especially
with many people with a Turkish background. But still in school most of the time I was only
hanging out with white people with a Dutch background.) There were no other children with a
Surinamese background in her environment, but there were a lot of people with Turkish and
Antillean backgrounds. Unfortunately, at school she mostly felt lonely and underrepresented:
“Maar om wel zeg maar eerlijk te zijn was ik toch wel altijd de donkerste in de groep. En ik heb
me nooit echt heel comfortabel of iets gevoeld, omdat er gewoon niemand om mij heen was die
hetzelfde was als ik” (But if I am being honest, I was always the darkest skinned person in the
group. And I never felt really comfortable or anything, because there was no one around me who
was the same as me). As she explained, this was partly because she socialized primarily with white
Dutch people as her friend group was mostly white. Victoria was also surrounded by many white
Dutch people in school in her early years growing up in Rotterdam-South: “Eh, ik ben opgegroeid
in Rotterdam-Zuid, IJsselmonde. Daar woon ik eigenlijk nog steeds. Ik zat op een protestantse
school. In het begin waren er alleen maar Nederlanders. Naarmate de tijd, groep 7 groep 8 waren
er eigenlijk nul tot twee Nederlanders in mijn klas.” (Eh, I was raised in Rotterdam-South,
IJsselmonde. I actually still live there. I attended a Protestant school. In the beginning, there were
only Dutch children. Around 5th/6th grade there were basically zero to two Dutch people in my
classroom”). So, Victoria told me how close to the end of her time in elementary school her school
turned really multicultural. About transitioning out of elementary school and getting older, she told
me: “Maar naarmate de tijd ja ga je toch uiteindelijk meer naar je roots. Het verschil is te groot
om het zo even grof te zeggen dan.” (But as you get older, you eventually go closer to your roots.
47

The difference is too big to say it rudely). She automatically grew into leaning more to hanging
out with Black people if the opportunity was there or as she would specifically phrase it: “soort
zoekt soort” (like attracts like). This was her interpretation, based on the differences she noticed
between Surinamese and Dutch culture. Larissa’s elementary school in Rotterdam-East started off
mainly white too, because it was a relatively new neighborhood in the city back then. But around
year 5 or 6 it started to become more diverse. Li-Ann’s elementary school in Rotterdam-South,
was very multicultural from the start and she enjoyed that, as in general it was easy for her to
interact with other children.
Maria was also someone who explained that she can easily interact with her peers as she
has always had many friends during her time in school in Amsterdam South-East: “Op de
basisschool, ja, had ik veel vriendinnetjes.” (In elementary school, yes, I had a lot of girlfriends).
She had many Surinamese girlfriends, as mainly Surinamese children attended the school. In high
school, she experienced a more multicultural setting, as there were more children from different
backgrounds. Sabrina, also from Amsterdam South-East, specifically the Bijlmer, grew up in a
really diverse environment too with people from many different backgrounds in every school she
attended. What was especially true about their childhood was that their identification with the other
children in their environments was mostly based on shared interests. Carmen told me: “Dus we
hadden gewoon dezelfde hobby's. We waren fan van dezelfde artiesten, gingen samen naar
concerten en zo en dus dat was dan genoeg om zeker op zo'n jonge leeftijd denk ik om dan met hun
te identificeren.” (We just had the same hobbies. We were fans of the same artists, went to the
same concerts together and that was enough at that young age to identify with them I think). For
Carmen and Larissa, their identification with peers was mainly based on shared hobbies and
cultural interests, like music, dance, and food. But Larissa also told me: “Ik kon altijd aansluiting
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vinden bij mensen, mensen ook gewoon bij mij.” (I was always able to find connections with others,
and others also with me). It was just easy for Larissa, as well as Li-Ann and Maria, to get along
with many different people.
SELF-DESCRIPTION
Growing up in similar areas with unique settings with mostly the same ethnic backgrounds,
all the women I talked to identified with their Black Surinamese Dutch identity and their womanidentity. While I identified important patterns, it is also of course important to acknowledge that
everyone formulates their ideas about their identity in ways that are unique to them. Nonetheless,
I did find patterns.
Larissa and Maria specifically described themselves using the term “SurinaamsNederlands” (Surinamese Dutch). For Larissa this comes down to recognizing that she is from the
Netherlands, while at the same time being able to explain her roots and her Blackness. Maria really
emphasized that she is both: “Ik zeg altijd, ik ben niet Surinaams, ik ben niet Nederlands, ik ben
Surinaams-Nederlands en voor mij is dat iets heel anders dan beide omdat ehm, ik weet niet. Ik
heb toch het gevoel dat zeg maar euhm, je bent gewoon anders (…) ik ben een Surinaamse
Nederlander en dat is voor mij echt iets op zichzelf staand.” (I always say, I am not Surinamese, I
am not Dutch, I am Surinamese Dutch and to me that is something completely different than both
because ehm, I don’t know. I still have the feeling that you’re euhm, you’re just different (…) I am
a Surinamese Dutch person and to me that is something that’s self-contained). In other words,
Maria identified as not the one or the other, but something else based on both identities. She was
also the only one to mention that she would also identify as Creole. As I mentioned in Chapter II,
when we refer to Creole people, this is based on the Dutch and Surinamese history. Originally,
Creoles were the enslaved people with Black African descent in Suriname, while Maroons were
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the escaped formerly enslaved people with Black African descent in Suriname (Blakely 1998). But
at the same time, based on her features like her hair and skin color, and how other people in the
Dutch context initially see her, she also describes herself as being a Black woman.
Sabrina told me she identifies more with her Black side than her white side, as she is halfSurinamese and half-Dutch, because she feels like she does not really have that connection with
the Netherlands or being Dutch, besides the security of being and living in the Netherlands. But
she also recognizes her mixedness. She specifically describes herself in the following way: “Ik
ben Nederlands en Surinaams. Ik ben wit en Zwart met een sprinkeltje Asian. En het is... het zijn
gewoon de feiten. Hoe moet ik het anders zeggen?” (I am Dutch and Surinamese. I am white and
Black with a sprinkle of Asian. And it is… These are the facts. How would I put it in a different
way?). She is a mix of everything. Carmen is also half-Surinamese and half-Dutch and specifically
describes herself as such too: “Ik denk gewoon echt als half Surinaams en half Nederlands. Ik…
als ik echt zou moeten kiezen zou ik lastig vinden, omdat ik er voor mijn gevoel gewoon echt tussen
zit. (…) Dus het is echt een beetje fifty-fifty” (I really think as half Surinamese and half Dutch. I…
it would be really difficult if I really had to choose, because I feel like I am exactly in the middle.
(…) So it is really fifty-fifty). Carmen recognizes both her Surinamese and her Dutch side as part
of her identity. She does describe herself as “donker” (dark(-skinned)) and not white. Li-Ann also
recognizes both sides of her identity, as she is half-Cape Verdean and half-Surinamese, and
describes herself as such. She does not necessarily feel Dutch, but she does enjoy some typical
Dutch aspects, like the cold weather and the Dutch ‘stamppot’ dish.
Felicia, Victoria, and Dina described themselves initially only as Surinamese. Felicia used
“Afro-Surinaamse vrouw” (Afro-Surinamese woman), as she explained that she feels Surinamese.
Victoria describes herself as a “donkere vrouw en een Surinaamse vrouw” (dark(-skinned) woman
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and a Surinamese woman). But later she does refer to herself as a proud Black dark(-skinned)
Dutch woman. At the same time, she would not initially use these terms in describing herself to
somebody else, especially because she feels like she has to adjust parts of who she is outside of
her household and family setting, because of the Dutch context in which she must navigate. Mainly
because of the Dutch context she grew up in, also Dina does not want to say that she is a ‘real’
Surinamese woman as, for example, she has never been to Suriname, but she still chose to only
use the term “Surinaams” (Surinamese) to describe herself. But at the same time, she also feels
Dutch, because she feels like she was raised more into Dutch culture than Surinamese culture.
Later she mentioned, it is kind of an in-between identity for her too.
In the end, when it comes down to the ethnic and racial identities of these women, it
depends on the given context how they describe themselves, what they tell and how much they
tell. However, many of these women spoke about their identity as being complex and nuanced.
Larissa and Victoria were more specific about this when I talked to them.

“Ik denk dat het voor mij vooral een onderliggende interpretatie is van uhm kijk als iemand
die vraag stelt met interesse van ‘oh, waar kom jij vandaan?’ Als in ik heb interesse in jou. Cool.
Als iemand het op een manier stelt van ik plaats jou buiten het mogelijk mogelijke categorie dat je
Nederlands kan zijn of dat je in Nederland geboren kan zijn. Ik denk dat op dat moment daar wel
een probleem in ligt.”
-Larissa, 22 years old
(For me I think it is an underlying interpretation as in uhm look, as somebody asks me the
question with interest as in ‘oh, where do you come from?’ As in, I am interested in you. Cool. But
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if somebody puts it in a way of placing me outside of the potential category that I could be Dutch
or be born in the Netherlands. I think that is when it becomes a problem).

“Ik denk dat het bij mij echt ligt aan hoe, op op welke manier iemand het vraagt. En dat
voel je eigenlijk uiteindelijk een soort van zelf ook aan in welke context het woord gevraagd. Je
weet wat er zich vooraf heeft gespeeld.”
-Victoria, 23 years old
(For me I think it really depends on how somebody asks me. And eventually you can kind
of feel that in what context it is being asked. You know what happened before the question was
asked).

For them there is a difference between wanting and being able to explain, and having and
being forced to explain their identity and specifically their Blackness. If they are in a position
where they can tell that others genuinely show interest in who they are as a person, for example
when meeting new people, then Larissa and Victoria feel comfortable in expressing their ethnic
and racial identities. But if they come across people that force it out of them, in the sense of “you
have to explain to me what you are because it does not make sense that you are Dutch or it does
not make sense that you look a certain way,” that is when the question becomes problematic to
them.
When it comes to their woman-identity, some of my participants pointed out their identity
as a woman while telling me about their ethnic and racial identities, as mentioned above. Felicia
used “Afro-Surinaamse vrouw” (Afro-Surinamese woman) and Victoria describes herself as a
“donkere vrouw en een Surinaamse vrouw” (dark(-skinned) woman and a Surinamese woman).
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This illustrates how the social identities of ethnicity, race and gender are really intertwined for
these women, even without me asking them about this. This finding illustrates the power of
intersectionality and generally offers support for the argument that social categories, like ethnicity,
race, gender, sexuality, class, nation, ability, age, etc., that shape our society, are intertwined and
reciprocal, and cannot be fully understood if solely studied separately as distinguished entities
(Collins and Bilge 2020; Wekker 2002).
Most of the women I talked to had a harder time explaining their woman-identity to me
than their ethnic and racial identities; however, at the same time they felt more confident and sure
about this identity. For example, Carmen stated: “Ik heb me sowieso altijd gewoon gevoeld als
vrouw, daar is nooit een twijfel bij geweest.” (I have definitely always felt a woman, there is no
doubt about that). Also, the women spoke about their woman-identity in terms of it being a feeling.
They expressed this in the sense of “I feel like a woman and that is how I know I am a woman.”
Felicia specified by saying: “Ik denk gewoon dat het een energie die is je zelf voelt vooral.” (I just
think it is an energy you especially feel yourself). But nonetheless, appearance is also a great focus
for her perspective on her woman-identity. Because of her appearance, she has had to deal a lot
with some people’s stigmas surrounding fatphobia. In their eyes, the way she looked did not fit
their perspective of the woman-identity. That is why her perspective of her womanhood was really
personal to her. Felicia believed that the way she identifies culturally has more significance than
the way she identifies when it comes to gender: “Dus het is hier en daar verbonden maar als ik
echt naar mezelf kijk en hoe ik me op dit moment voel ben ik gewoon meer met cultuur dan gender
bezig. Ik denk er gewoon niet bij na ook.” (So it is at some points connected, but if I purely look
at myself and how I feel at the moment, I am more occupied with culture than gender. I actually
don’t even think about it). This shows that despite the intersection of the social identities, one can
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weigh more than the other in people’s everyday life, based on the context they live in and the
experiences they have.
Li-Ann also feels like she does not necessarily fit the established ideas surrounding the
woman-identity, as she says that she is not the most feminine or womanly woman. She thinks that
that is mostly in case of behavioral aspects as she grew up with a lot of boys in her direct
environment. At the same time, she was really clear in expressing her woman-identity: “I am who
I am, leave me alone”. For her, change in her expression of her woman-identity is her own choice
and not somebody else’s to make. For Carmen, self-expression is really important too. She does
not describe herself as a girly girl and she has always been bothered by the stigmas surrounding
what it means to be a woman. That is why she is very keen on self-expression. For example, her
style of clothing varies, and she is a strong believer in not letting men decide for her or women in
general how to dress or how to act.

“…ik vind het gewoon belangrijk dat je als vrouw kan uiten zoals jij je wilt uiten en kleden
zoals jij je wil kleden… En dat vind ik gewoon belangrijk dat je daarin gewoon je eigen ding kan
doen. En ja, ook zeker dat je uh mannen niet laat bepalen wat jij doet zeg maar. Dat vind ik ook
belachelijk.”
-Carmen, 21 years old
(… I think it is important that as a woman you can express yourself how you want to express
yourself and that you can wear whatever you want to wear… And that is really important that you
can do your own thing. And yes, for sure not letting men decide what you do. I think that’s
ridiculous).
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As I mentioned in Chapter III, from a social-role perspective, there are prescribed and
stereotyped roles, like gender-typed hobbies and occupations individuals roll into or actively seek
in order to fit the gender category in which they believe that they belong (Wood and Eagly 2009).
These stereotyped roles are the norm in a society or culture and as my participants identify as
women, they are basically expected to accept the roles that come along with their identification.
But, as I also mentioned earlier, and is being experienced and expressed by Felicia, Li-Ann, and
Carmen in terms of appearance and behavioral aspects, this does not mean that these stereotyped
gender roles and the established norm of what these genders should be, entail everything there is
and can be found in the gender identity of people.
Larissa on the other hand, would describe herself more as a girly girl, but not extreme,
mostly based on the way she dresses, as she also presents herself colorful: “Best wel gewoon
vrouwelijk qua roze jasjes, sieraden, ik houd ook van jurken en rokken en zo. Maar niet alleen
maar ik draag ook gewoon genoeg broeken. Dus gewoon een goed midden, kleurrijk als in dat is
meer, ik praat nu echt over mijn kast eigenlijk, maar het is gewoon qua ik present mijzelf
kleurrijk.” (Pretty much just feminine when it comes to pink jackets, jewelry, I also love dresses
and skirts and such. But not just that I also wear pants. So a good balance, colorful, as in that is
more, I really talk about my closet right now, but it is just that I present myself colorful). In that
sense Larissa does feel like she matches the expectations and the more established ideas
surrounding the woman-identity as implemented by society. The same goes for Maria, as she told
me how she feels like she fits in the gender role of being a woman and feels comfortable in her
skin because of that. She thinks that is due to her being surrounded by many women while growing
up. At the same time, she also feels a woman, because of biological aspects, as having a vagina
and having curves. For Victoria that is the same, as she described to me that she feels like a woman,
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and she was born a woman. Also Felicia mentions her understanding that she was born a woman.
Their ideas about their woman-identity show how sex and gender are hard to distinguish, because
of the gender polarization (the creation and maintenance of a “cultural” connection between sex
and other aspects in the social world) that is in place (Bem 1993). Subconsciously, these women
connect their gender identity and the human given meaning of it, to their biological aspects, in the
sense of “I am a woman, because my body shows me I am a woman”, so they match with the
established idea about what a woman in the gender polarized Western world should be. Victoria
does believe that how you see yourself as a woman is very personal, but she does think that the
feeling that tells you your gender-identity should match your appearance. This indicates that it is
important to her that you in someway still should fit in in accordance with the gender and sex
category that match (West and Zimmerman 1987). Victoria was also the only one to specifically
name her sexuality, which she described as ‘hetero’.
For Dina, “doing gender” plays a big role in why and how she identifies as a woman. In
her eyes, a woman is in the first place a caring person. This characteristic can be seen as a
stereotype, which indicates how “doing gender” can consciously or subconsciously have a big
impact on how people perceive gender identities. At the same time, she sees her mother as the
“ultieme vrouw” (ultimate woman), which means that she does not see herself completely fit her
woman-identity yet, as she feels like she is not yet the woman she wants to be or should be in her
eyes. But it does indicate the importance of the woman-identity to her, which is similar to Sabrina.
Sabrina expressed to me how being a woman means everything to her. She would never want to
be a man, even though she has to deal with some uncomfortable situations because she is a woman.
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“Er wordt toch anders naar je gekeken... En dat begint nu wel weer te minderen zeg maar
het is niet meer dat dat er echt na ja in ieder geval door de mensen om me heen, dat er echt naar
me gekeken wordt alsof ik minderwaardig ben, puur omdat ik een vrouw ben ofzo. Ik merk wel dat
het sommige mensen en met name mannen dan naar je kijken alsof ze daar wel even gebruik van
kunnen maken of zo.”
-Sabrina, 25 years old
(You are being viewed differently…. But that starts to lessen, because it is not the case
anymore that at least not by the people around me, that they look at me as if I am inferior, purely
because I am a woman. I do notice that some people well especially men look at you as if they can
easily take advantage of that).

For many of these women, their self-description was primarily informed by aspects of what
they considered to be part of their personality. Initially their social identities were a bit more in the
background and they specified about their social identities after I specifically asked about them.
Victoria actually expressed this: “Ik ga meer dan zeggen van ja, ik ben lief of ik ben realistisch
meer dat soort dingen. Ik zou meer eigenschappen opnoemen”. (I would say more things as, I am
sweet or I am realistic, more of that kind of stuff. I would name characteristics). She indicated that
when it comes to describing herself, she relies mostly on her personal characteristics/attributes
rather than her social identities. How she describes herself, what she shares, and how she starts the
conversation really depends on how people are asking her, who is asking her and the context of
the situation or conversation. Besides sweet and realistic, Victoria also describes herself as “pittig”
(spicey). Dina mentions being “leergierig” (studious) and “nieuwsgierig” (curious), “aardig”
(kind), but also “lui” (lazy) and “naïef” (naïve). Carmen describes herself as being “sociaal”
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(social), “vrolijk” (happy), “vriendelijk” (friendly) and “kalm” (calm). She used to be more shy
when she was younger, but also at this age she prefers to wait-and-see: “de kat uit de boom kijken”
(be more observant/in the background before engaging). The first and foremost thing Li-Ann
mentioned is the following: “Ik ben iemand met een heel groot hart, maar maak er geen misbruik
van”. (I am somebody with a really big heart, but don’t take advantage of it). Li-Ann is a real
family person, and she believes she definitely got that from her parents and the environment she
grew up in.
JOURNEY OF SELF-DISCOVERY
Most women agreed in terms of viewing their identity as a process. As Felicia told me:

“Dus laten we zeg maar een soort van inderdaad zeggen dat iedere situatie in het keerpunt
zeg maar of ieder persoon die meer bij jezelf stond een deel is van het puzzelstukje. En hij zal denk
ik tot m'n leven voorbij is nooit compleet zijn zeg maar. Maar inderdaad, stukken van Surinaamse
identiteit is misschien wel vol nu, ook al leer ik elke dag dingen weet je wel. Maar het is gewoon
dat zij het een soort van compleet hebben gemaakt. That makes sense?”
- Felicia, 24 years old
(Let’s just kinda say that every situation in a turning point or every person close to you is
part of a piece of the puzzle. And it will probably never be complete until my life is over. But yes,
pieces of my Surinamese identity are most likely full now, even though you know I learn things
every day. But it is just that they kinda completed it. That makes sense?).

Here, Felicia describes herself as an Afro-Surinamese woman, but states that this selfidentity comes forth out of a process of rediscovering her identity. Deep down she could feel who
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she was, but over the years her self-identity grew bigger as she was able to confirm it through the
people around her and the connections she made. This is in line with the transition of the concept
ethnicity from something that is fixed to a social construction (Verkuyten 1999). Ethnicity is about
defining yourself and others (Cornell and Hartman 1998) and this action of defining is not
something that happens once and stops. It is an ongoing process to putting a puzzle together of
who you are as a person.
Carmen’s journey was focused on getting more connected to her Surinamese side by
stepping out of her comfort zone. A couple years ago, she decided to travel to Suriname alone to
discover more of who she is. For Maria, seeking connection came in the form of doing a DNAtest: “Maar ik heb een keer een hele DNA test gedaan om te kijken waar mijn voorouders vandaan
komen en ik gewoon heel erg.... er is niet echt één wat overneemt na zeg maar Europees en
Afrikaans, zijn dan de twee die waarvan ik het meeste heb, maar ik heb ook heel veel Aziatisch en
gewoon Zuid-Amerikaans en Midden-Oosten. Dus ik ben eigenlijk gewoon ik denk een mixed black
zeg maar zou ik het noemen.” (But once I did a whole DNA test to figure out where my ancestors
come from and I just really… there is not one thing that takes over after European and African
actually, those are the two I have the most of, but I also have a lot of Asian and just South American
and Middle Eastern. So I am actually I think a mixed Black to give it a name). This DNA-test
resulted in her starting to look a bit differently to her identity as she is now very fond of viewing
herself mainly as a mixed woman based on the results. Because of her upbringing in the Bijlmer,
Sabrina who identifies more with her Black side than her white side, believed she learned to fully
embrace her mixedness: “Het feit dat ik in deze omgeving ben opgegroeid het me wel meer echt
gewoon m'n mixedness heeft kunnen laten embracen.” (The fact that I was raised in this
environment let me embrace my mixedness). Being half-Surinamese and half-Dutch, but also given
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the history of Suriname’s diverse population, as coming from African ancestors, but also from
Indigenous, European, Chinese, Indonesian, and Indian ancestors (Blakely 1998), it is important
to recognize that their journey also led into embracing the multiple layers that comprise their
identity.
In Li-Ann’s case, she still experiences to be in the middle of this journey of discovering
who she is, as she is trying to place how she sees herself based on her cultural and ethnic
backgrounds: “Maar nu wat ik zeg ik ben echt aan het ontdekken op dit moment. Dus ik heb zoiets
van ja ik, ik heb de achternaam, ik heb het gezicht van mijn vader ergens ook wel. Dus ik mag niet
zo doen alsof de ene helft niet bestaat. Dus ik moet zeggen ondanks... ik ben misschien nu aan het
ontdekken maar ik ben hartstikke trots op wat ik ben.” (But now as I am saying I am really
discovering at the moment. So I have something like, I have the last name, I have the face of my
father kinda too. So I can’t pretend as if one half doesn’t exist. So I have to say despite… I may be
discovering at the moment but I am extremely proud of what I am). Given that she is halfSurinamese and half-Cape Verdean, she hopes to discover more about her Cape Verdean side as
she was raised by her Surinamese mother.
CULTURAL ASPECTS
Based on what my participants told me about their self-identification and their personal
journeys, it is clear that these women have to deal with this notion of living in between cultures
(Sansone 1992; Verkuyten 1999). Living in between the cultural aspects from their Surinamese
background and the cultural aspects from the country they were born and raised in. But it is not
only the ethnic cultural aspects that play a role. As Sansone (1992) and Verkuyten (1999) state, an
individual can also be in the position of having more than two cultural identities. For example,
when it comes to Li-Ann’s story, as she also has a Cape Verdean ethnic background. But also, just
60

knowing and recognizing your mixedness and trying to grasp all of those different elements, in the
case of Carmen and Sabrina, who clearly expressed this.
Black culture also plays an important role in the lives of these women. Larissa, who had
the opportunity to do an exchange program to the United States, was in the position of comparing
Black culture in the U.S. to Black culture in the Netherlands, and felt like there is no coherent
Black culture in the Netherlands, at least not in the way she experienced it in the U.S. But, even
though it may be less coherent or not being named or framed as such, there are still cultural aspects
that are the same and familiar to Black people in the Netherlands coming from multiple ethnic
backgrounds. Take, for example, Victoria’s experience:

“Het is niet zo dat ik specifiek naar Surinamers toe trek. Dat niet. Uiteindelijk als je ergens
komt en je ziet een Surinamer dan ga je toch uiteindelijk weer klikken van oh wat ben jij? Zus en
zo. Iedereen is een mix. Of niet? Kan ook. Maar uiteindelijk toch ja, evengoed om het zo even te
zeggen Black people ja, ik neig naar Black people. Als je ziet van je bent in een vriendengroep en
een Nederlandse dame die kan gewoon houd je bek zeggen tegen der moeder even een voorbeeld.
Daar kijkt denk ik elke donker persoon kijkt elkaar aan van en dan ontstaat er eigenlijk al een klik
en dat je iets gelijk hebt. Daar draait het uiteindelijk om. Gelijkenissen. Dus niet specifiek
Surinamers, maar toch wel de donkere gemeenschap ja dat wel.”
-Victoria, 23 years old
(It is not specifically the case that I tend to Surinamese people. Not that. Eventually when
you get somewhere and you see a Surinamese person then you’re still going to make that
connection as in oh what are you? This and that. Everybody is a mix. Or not? That is possible too.
But it in the end, to put it in a certain way, yes I tend to Black people. If you’re in a friend group
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for example and a Dutch lady is just able to tell her mother to shut up. I think that every “dark”
[Black] person looks at each other as in, and that is when a connection happens that you have
something in common. That is what it’s all about it. Commonalities. So not specifically Surinamese
people, but the “dark”[Black] community yes).

There are situations that she automatically has that moment of locking eyes with her Black
friends as to confirm their similar feelings, about for example a young white woman cursing out
her mother. Victoria’s experience with Surinamese culture and Black culture is that it is not
appropriate for a daughter to talk or respond to her mother in that way. The feelings these Black
women share can go from looking down on that woman for performing that behavior, as to them
that is a sign of disrespect, all the way to feeling nervous or anxious about even thinking to talk to
their own mothers in that way. This sense of hierarchy and having a more authoritarian position as
a parent she experienced to be more visible in Surinamese and Black culture than in Dutch culture.
During my conversations with my participants, I discovered a general trend in the way they
described themselves and others. The overall impression was that the description mostly happened
in terms of “Zwart” vs “wit” (Black vs white) and “Surinaams” vs “Nederlands/Hollands”
(Surinamese vs Dutch). This stands out, because culturally speaking, Dutch people mainly used
the term “blank” to describe white Dutch people, which is a term stemming from Dutch slavery
history. It is also common to refer to white Dutch people with a Dutch background as
“Nederlands/Hollands” (Dutch) and to people with a different ethnic background to their ethnicity.
For example, Li-Ann referred to her childhood best friend with “Nederlands meisje” (Dutch girl),
and Dina describes her friends with a Surinamese background as “Surinaamse vriendinnen”
(Surinamese girlfriends). There is a possibility that my language and the way I presented my study
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to them in the first place played a role in the chosen language, but based on the data it appears that
it is mainly based on their personal development in use of language and their social environments,
as I experienced the conversations to flow naturally.
Overall, my participants identified with both their Surinamese and Dutch identities but the
way they identified and what aspects are most relevant, varied. Most women tended to describe
themselves as Surinamese before Dutch, which emerged from explaining and/or recognizing their
Blackness. Their identification with being Dutch was mostly related to being born and raised in
the Netherlands and still living there up until now, mainly because they felt less connected to what
they understand and experience as Dutch culture. I understand this in terms of feeling connected
to the people that are close to them and making the Netherlands feel like home in that sense, while
not being able to connect with the overall image and general way of thinking that is supposedly
part of Dutch culture. As the cultural identity component is experienced in a more complex way
by my participants, they were all really confident in their woman-identity. What I noticed during
my conversations with these women, was their going back and forth talking about the role of their
family, and especially parents when it comes to their identification. This is why next I zoom in on
the impact of their family in the way they explained their self-identification to me.

FAMILY INFLUENCE
In this part of my results section, I focus on my second major theme: Family Influence. My
second research question: What did the process of their identity formation look like? is mostly
answered by the following results. As discussed earlier, some of the women I interviewed clearly
expressed their cultural identities as a process and that they were or are in the middle of putting
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the puzzle pieces together. But where and how did this journey start for them? And what were the
underlying factors steering the direction of how their identity ultimately would develop?
WAY OF GROWING UP
When it comes to their upbringing, the first things the women I interviewed talked about
were the place(s) they grew up and their family unit and dynamics. All of them went more in depth
about this topic when I later asked about the influence of their family on the development of their
identity.
As I mentioned earlier, most of my participants grew up in Rotterdam or Amsterdam,
except for Felicia, Carmen, and Dina, who respectively grew up in Vlaardingen, Tilburg, and
Alphen aan den Rijn (all relatively close to Rotterdam and/or Amsterdam). From these three
women, both Felicia and Dina grew up in a two-parent-household with a Surinamese mother and
a Surinamese father (for Dina her stepfather). Dina described that the way she was raised, was
very familial-oriented and protective, and that is why she thinks she tends to trust other people
more quickly than others and is more naïve. She also grew up around a lot of white people, and
she was mostly with her family, but she feels that she and her siblings were raised “Hollands”
(Dutch). Felicia grew up in a more multicultural setting, and not with other Surinamese peers in
her direct environment as that came later. But still, she was raised Surinamese and exposed to a
lot of Surinamese culture especially from her mother’s side of the family, as her father was out
working a lot.
Also, Larissa, who grew up in Rotterdam-West and -East, grew up in a two-parenthousehold with a Surinamese mother and Surinamese father. The setting was multicultural. In her
elementary school in Rotterdam-East there were initially more white children but halfway of her
time there, many children with different ethnic backgrounds entered the school. Victoria also grew
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up in Rotterdam, but in Rotterdam-South, specifically IJsselmonde, and even though her
elementary school was really multicultural as well, her school initially started off as predominantly
white too. She was raised in a single-parent-household with a Surinamese mother, and clearly
expressed how she and her sisters were raised Surinamese. As she told me: “Surinaams in de
Nederlandse maatschappij” (Surinamese in the Dutch society).
Li-Ann too, grew up in Rotterdam-South, specifically Pendrecht, and was raised in a singleparent-household

with

a

Surinamese

mother

as

well.

She

lives

with

Diabetes

Type I, and growing up she did not feel like she lacked anything. She also told me about how she
knew her (Cape Verdean) father, but that she sadly did not get to spend many years with him as
he passed away when she was 10 years old. Shortly after, also her grandfather passed away, and
she noticed how these events closed her off more from the world. To the world outside she easily
interacted with others and was viewed and described as popular in her elementary school for
example. Maria too, easily interacts with others. She also grew up in a single-parent-household
with a Surinamese mother, but she was raised in Venserpolder, Amsterdam South-East. She was
exposed to many Surinamese peers in this multicultural setting. Maria also mentioned that she was
raised Christian, which made her the only woman I interviewed who specifically mentioned her
religion social identity.

“Kijk, dat heb ik dan voornamelijk meer, dus met mijn Arabische vrienden op het punt van
geloof. Daar kan ik me niet mee identificeren. Wel een beetje hoor, ik ben wel christelijk
opgegroeid. Maar toch hebben hun het iets strenger. Euhm, ze hebben toch wel andere dingen in
hun cultuur euhm weet je wel de rol van de vrouw is gewoon anders. En daarmee kan ik me dan
weer niet identificeren. Ja dus, dus dat eigenlijk. Ja.”
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-Maria, 24 years old
(Look, I mostly have that with my Arabic friends but then when it comes to religion. I can’t
identify with that. Only a little bit though, because I was raised Christian. But they still have it
stricter. They have different things in their culture euhm the role of the woman is just different.
And I can’t identify with that. So yeah, that kinda.)

Maria’s words show that this group of women did not put emphasis on how they identified
religiously, if they identified religiously, and where this came from. This does not mean that they
think it is not important, but apparently it is not what initially comes up for them for their selfdescription in the context of the Netherlands.
Just like Maria, Sabrina also grew up in Amsterdam South-East, but specifically the
Bijlmer. She describes herself as “een product van die omgeving” (a product of that environment).
It is a diverse environment and there were almost no white people at the schools she attended.
Most people came from many different backgrounds. She was raised in a single-parent-household
as well. In her younger years she only lived with her white Dutch mother, and at the age of 12 she
started living with her Chinese-Creole Surinamese father. Unfortunately, her father passed away
right before she turned 18.
Carmen grew up in Tilburg and transitioned from a two-parent-household to a singleparent-household. Up until the age of 13, she lived with her Dutch mother and her Surinamese
father and after their divorce, she moved in with her mother.

“Ik denk [dat ik me] gewoon echt als half Surinaams en half Nederlands [identificeer]. Ik
als ik echt zou moeten kiezen zou ik lastig vinden, omdat ik er voor mijn gevoel gewoon echt tussen
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zit. Ehm ja, en mijn halfbroer is ook half half. Dus hij ziet dat ook wel zo vaak dat je bijvoorbeeld
bij ja bij mijn moederskant is dus helemaal Nederlandse familie en dan voel je je wat dan voel je
je echt Surinaams. En andersom voel je je heel erg Nederlands. Dus het is echt een beetje fiftyfifty.”
-Carmen, 21 years old
(I think I really as half Surinamese and half Dutch [identification]. If I really had to choose
that would be really hard for me, because I feel like I am exactly in the middle. Ehm yes, and my
half-brother is also half half. So, he also sees that a lot for example with my mother’s side which
is completely Dutch family and then you feel really Surinamese. And the other way around, you
feel very Dutch. So, it is a bit fifty-fifty.)

Being surrounded by her Dutch family made her feel really Surinamese because based on
her appearance and her way of talking and certain behavioral aspects, she stands out. She is Dutch,
but because she is a mix, she is not considered the same, as they see her more as the Surinamese
person in their Dutch family. The same goes the other way around when she is with her Surinamese
family. But because she was with her Dutch family most of the time, she felt that she could
culturally relate a bit more to them, because they are all born and raised in the Netherlands. Overall,
she really tried to make an effort to connect more to her Surinamese side and recognizes that part
of her as well.
PARENTS AND FAMILY INFLUENCE
Most of my participants grew up only or mostly with Surinamese women in their
households, and as they mentioned the influence of their family or parents on how they grew up
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and how they see themselves, the influence of their mothers was the first thing they pointed out.
Dina was specific about this, as in her eyes, her mother is the ultimate woman. When it came to
her woman-identity, her mother is the woman she strives to be. She described her mother as a
caring person, but also the regulator and controller of the family. Because Dina herself is also a
mother, she felt like she and her mother were learning a lot from each other. But sometimes she
felt like she was still seen as a girl instead of a woman by her parents and other family members.
This is also based on how she explained the ways she was being pampered by her family when it
came to taking care of her children.
Li-Ann did not have children, but as she worked a lot with children and babysat a lot, she
also pointed out how her mother impacted the way she interacts and deals with children today.

“Hoe ik het zelf heb ervaren [Surinaamse opvoeding]...nou vroeger sowieso niet leuk
*lacht*. Ik was uh, ik was best wel hard om het zo maar even te zeggen naar mijn moeder toe. En
ja, ik heb het ook echt wel, ik heb het ook echt wel gevoeld in de zin van ik heb echt vooral wat
tikken ontvangen. Maar nu merk ik zeg maar want ja, want ik sta ook... ik trek heel veel op met
kinderen. Ik werk met kinderen. Ik doe heel veel oppassen op mijn neefjes en nichtjes. Ik ben heel
de dag met kinderen, zeg maar. Dus nu merk ik wel, ik heb veel meer van die Surinaamse
mentaliteit dan dat ik dacht door de opvoeding eigenlijk. En mijn tantes. Dus ja, de, wat ik zeg, de
opvoeding en omgeving hebben toch echt wel wat gedaan op dat, op dat punt zeg maar.”
-Li-Ann, 23 years old
(How I experienced it myself [Surinamese upbringing]… well definitely not fun when I was
younger *laughs*. I was uh, I was pretty hard on my mother to put it that way. And yeah, I have
actually felt that, in the sense of, I actually received many spankings. But now I notice… I work a
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lot with children and I babysit my nephews and nieces a lot. I am surrounded by children all day.
So now I notice, I have a lot more of that Surinamese mentality than I initially thought, because of
my upbringing actually. And my aunts. So yeah, what I said, the upbringing and environment
definitely did something in that sense).

Her upbringing and her environment had a great impact on her, positively and negatively.
But that does not mean that she agreed with everything from her upbringing, even though she
notices how what she calls a “Surinamese mentality” plays a leading role in how she interacts with
children. This Surinamese mentality entails this sense of hierarchy and having a more authoritarian
position as a parent. But she mentioned that she is not sure how and if she will implement certain
elements coming forth out of this mentality in the future.
Maria also pointed out the importance of the role of her mother in her connection to her
Surinamese side of her identity, as her mother makes sure they travel to Suriname almost every
year to visit family. Victoria pointed out the role of her mother, in the way she was raised. Her
mother made sure that they were raised with the Surinamese culture and gave her important
insights when it comes to her identity. To Victoria, how you were raised and your expression of
your identity to the outside world is the most important to stay true to yourself. She told me how
her mother instilled this in her. And she explained that she took great pride in the strong support
unit of her family.
In my conversation with Felicia, she also focused on the impact of her mother, because she
was more involved with her mother’s family. She described that this had to do with her father
being away for work a lot, and also because he was from an older generation as he is 73 years old
and much older than her mother. When it came down to her appearance for example, she felt like
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her mother tried to adjust her looks based on other people’s opinions, and that she therefore was
not always able to express her identity the ways she wanted when she was younger.

“Ik ging een tijdje naar de kerk. Uhm en mensen hadden daar altijd wel wat te zeggen.
Uhm, en ik merkte destijds vooral dat het m'n moeder nog wat deed. Ik was ook wat jonger weet
je wel euh. Ik heb altijd denk ik wel een beetje een eigen wil gehad. En ik denk ook dat die situaties
er ook voor hebben gezorgd dat ik me nu eigenlijk heel weinig aantrek van wat mensen te zeggen
hebben, omdat ik mijn eigen belangen gewoon echt het belangrijkst vind. Maar het heeft zeker wel
invloed gehad op hoe mijn moeder zich ging gedragen in de zin van ze ging ineens jurkjes voor
me kopen weet je wel. Terwijl ja, looking back en ook nu, het zit gewoon niet in mijn ware aard
om elke dag een jurkje te dragen. En waarom moet ik dat doen om andere mensen zich fijner te
laten voelen weet je wel? Dus het heeft zeker invloed gehad op hoe ik mezelf toen vertoonde. En
dat niet per se omdat ik dat zelf wilde. Maar gewoon omdat het mijn moeder fijner liet voelen, weet
je wel.”
-Felicia, 24 years old
(I went to church for a while. Uhm and people there had always something to say. Uhm
and I noticed that during that time that definitely did something to my mother. I was also younger
you know. I have kinda always had my own will. And I think those situations made me not really
care about what other people have to say nowadays, because I value myself the most. But it
definitely had an impact on how my mother started to behave, as she started to buy me dresses and
stuff. While, looking back, as well as now, it is not in my true nature to wear dresses every day.
And why do I have to do that to make other people feel better? So, it definitely had an impact on
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my appearance. And not necessarily because I wanted that myself. But just to make my mother feel
better, you know).

Carmen also pointed out how the influence of her mother, appearance wise, was
particularly important. Her Dutch mother was keen on self-expression and that is why Carmen
thought that that is important to her too. She said that she got most of her feminist thoughts from
her mother and that is why she strays away more from thinking into boxes. Her style of clothing
varied, and she was a strong believer in not letting men decide for her or women in general how
to dress and how to act. Sabrina on the other hand was not happy with the influence her Dutch
mother had on her identity formation as she was younger. She felt like she has been chased away
by her mother’s side of the family and that her mother did not stick up for her enough to help her
deal with this situation. This left her frustrated and angry. She has always felt more at home with
her Surinamese father and his side of her family, she explained. Her father had the most influence
on her when it came to her embracing her Surinamese side and accepting herself. She told me the
following about it: “Dus ik denk niet dat waar ik ben opgegroeid er mee te maken heeft en ik denk
echt dat het van huis uit kwam.” (So I don’t think that where I was raised has something to do with
it and I think that it is really something that came from home). The role her father played in her
life and his involvement in her upbringing since she started to live with him at the age of 12, was
crucial in her connection with her Surinamese side, as the role of her mother was crucial in the
disconnect with her Dutch side. In addition to the environment of the multicultural Bijlmer, which
helped her embrace her mixedness, her words also reflect the powerful way in which family
impacted her journey of identity formation, the expression of her identities, and how she navigated
these identities in various social settings.
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Larissa more equally mentioned both of her Surinamese parents in terms of how they
influenced how she looks at life. She felt like they created the foundation for her to know what is
right and what is wrong, and to push through to get the things she really wants and works hard for
in life. She also thought that her parents gave her the freedom to go out, travel and explore. When
it came to her woman-identity, she mentioned specifically her mother in guiding her in some
appearance aspects like choices about clothing.
Even though their parents have been extremely important to their identity formation and
the position they take in in society right now, some of the women I interviewed, did not always
feel that they could discuss everything surrounding their social identities with their parents. As I
mentioned in Chapter III, there are cultural differences between the older and younger generations
of Surinamese people in the Netherlands (Zuurbier 2009). For example, Dina pointed out that when
it comes to talking about her cultural background and other aspects of identity with her family, it
was mainly in terms of general comments, like “Hollanders doen dit” (Dutch people do this) or
“dit is iets voor Hollanders” (this is something for Dutch people [to do]). She noticed the
generational differences when she got older, as it was easier for her to have actual conversations
about these topics with her siblings than with her parents. To her this was, because her parents may
not consider the Netherlands as their country, at least not in the same way that she and her siblings
do.

“Mijn broer en zus zijn gewoon heel fel van nee, het is gewoon racisme klaar. En daar
merk je wel in dat verschil zeg maar van. Kijk Holland is gewoon ook mijn land nu het is niet meer
het is niet jullie land het is mijn land ook. En dat komt denk ik omdat wij hier zijn geboren,
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opgegroeid dat wij nu denken oké, dit is ons land en mijn ouders zijn hier niet geboren, dus voor
hun is dit hun land ook niet. Ik denk dat dat daar het verschil een beetje in ligt.”
-Dina, 26 years old
(My brother and my sister are snappier, as in no this is racism period. And that is when
you see the difference kinda. Look Holland [The Netherlands] is also my country now and it is not
your country anymore it is also mine. And I think that is because we were born and raised here
and that we are like, okay this is our country and my parents weren’t born here, so to them this is
not their country. I think that that’s part of the difference).

For Maria, the general comments or talking in a jokingly way in family settings about
cultural differences is common to her (for example, rooting for Brazil when Brazil and the
Netherlands play each other at the soccer World Championships). She said she could discuss these
topics more with her mother and sometimes even with other family members too. However, she
preferred to talk more with her Surinamese girlfriends about her identity, as they are,
generationally wise, in the exact same situation. Li-Ann also felt that it was the easiest for her to
talk to friends when it comes to anything social identities related, but for her it was because she
did not really talk a lot about her identity while growing up: “Want ik ben daar van mezelf best
wel vervelend in. Ik uh ik ik probeer altijd alles voor mezelf te houden. Ik ben niet makkelijk dat ik
met iemand ga praten. Dat is eigenlijk pas de laatste paar jaar een beetje losgekomen.” (Because
I am personally really difficult when it comes to this. I uh I I always try to keep everything to
myself. I am not easy to just go talk to somebody. That is something that I loosened up in over the
last couple years). She preferred to keep things to herself and find solutions on her own, in her
younger years especially because of the passing of her father and grandfather as these events closed
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her off more. But if she was able to talk more about these topics with family, she said she would
prefer to talk more to her aunts on her mother’s side.
Sabrina also did not really have full talks or conversations with her father to discuss her
ethnic and cultural backgrounds, but he made sure he instilled it in her. In that sense, it was more
of a one-way communication. Yet, this still was something that worked for her in embracing her
identity. Her dad was also from an older generation and as she explained, the way one deals with
transferring knowledge can also be different, just like how one’s position in the Netherlands as a
Surinamese person can be experienced completely different, based on if one was born or raised in
Suriname or in the Netherlands, in what time frame, and for how long one has resided in the
Netherlands. This is especially true given this context of residing in a Western country with a
majority white population, as this forces people to also see themselves through a lens of Blackness
in contrast to whiteness (Lesko 2012).
On the other hand, Carmen mentioned how she can talk a lot with her household family
about her social identities: “Ik denk met mijn broer ook sowieso wel, met mijn vader dan misschien
wat meer over het Surinaams zijn. En uhm ja, ik denk wel gewoon dat het altijd binnen mijn gezin
is gebleven. En dan wat nichtjes enzo.” (I think definitely with my brother, with my father probably
more about being Surinamese. And uhm yeah I think it just always stayed inside my household
family. And maybe some nieces). It is more split up in separate segments. For example, when it
comes to being Surinamese, she went to her father, and when it comes to being mixed, she spoke
to her half-brother, as he is mixed as well. She also said she could discuss being a woman with her
mother, but outside of her household family she was not quick to talk with other family members.
Like other participants, she said she was more likely to have these discussions with her friends. In
general, she explained that the conversations she had with her girlfriends were more about
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womanhood, but with her Black girlfriends or other girlfriends of color, she felt comfortable
discussing aspects of her own identity and experiences related to topics such as culture, ethnicity,
race, and racism.
CULTURAL ASPECTS
There are also aspects of the upbringings of these women, that specifically show different
viewpoints in certain cultural aspects between the Surinamese and Dutch culture. The aspects that
my participants brought up, show the dynamics between living in between cultures (Sansone 1992;
Verkuyten 1999) as well.
Felicia told me how based on her experiences, she believes that the meaning of the word
respect in Surinamese culture is completely taken out of context:

“Bij ons wordt er dan best wel vaak gezegd dan ook keihard van je moet respect hebben
voor ouderen. En ik denk dat het woord respect toch wel uit de context werd getrokken, weet je
wel. Want in principe waren die mensen respectloos tegen mij. Uhm, en ik denk dat respect niet
per se betekent dat je niet je grenzen kan aangeven dus zoek ik een manier waarop ik het zeg weet
je wel, ik ben niet per se van plan om mensen van 50 uit te gaan schelden. Maar ik denk gewoon
dat in onze cultuur binnen onze cultuur het woord respect gewoon compleet uit de context is
gehaald waardoor bepaalde dingen die gewoon niet door de beugel kunnen of konden gewoon als
ja normaal werden gezien. Maar ja, dat zie ik nu ook anders. Ik ben ouder geworden dus zeker, ik
denk sowieso wel dat ik zelfverzekerder ben geworden.”
-Felicia, 24 years old
(With us [in Surinamese culture] they usually firmly state that you have to have respect for
elderly people. And I think that the word respect is completely taken out of context, you know.
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Because basically, these people were disrespectful to me. Uhm, and I think that respect doesn’t
necessarily mean that you can’t set boundaries so I am looking for a way to say it you know, I am
not necessarily planning on cursing out 50-year-olds. But I think that is just in our culture that in
our culture the word respect has been completely taken out of context, so certain things that should
never be said are just seen as normal. But yes, know I see it differently too. I am older and
confident, I definitely think that I have become more confident).

In her family, it has always been instilled in young people to have respect for older people
and to live by that. But she never felt that the older people in her environment treated her with
respect in the first place based on things that had been said about her appearance for example.
According to her, it should not be normalized that older people do not have boundaries talking to
and about children and younger people in general, while she has to treat them with the respect they
do not deserve based on their actions.
Another aspect, based on Li-Ann’s experience, that is normalized in Surinamese culture, is
addressing older people formally. In the Dutch language we have a specific word for it. Instead of
using “je” or “jij” (you) for everybody, we only use “je” or “jij” (you) to address people younger
than us, peers, and whoever allows us to. Older people we address with “u” unless they give
permission to address them otherwise. Li-Ann noticed how her Dutch friends did not automatically
use “u” in addressing older people, while family taught her that that is what she has to do. And this
is a cultural aspect she is really keen on transferring to for example her younger nieces and
nephews.
Dina noticed a cultural aspect that is more normalized in Dutch culture than in Surinamese
culture. Interacting with her Surinamese girlfriends from Rotterdam, she realized that for
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Surinamese people it was less normalized to go to university or think about university as a potential
“ordinary” next step to take. This is because Surinamese people have an inferior position in Dutch
society based on the historical relationship of Suriname and the Netherlands (Blakely 1998; Moore
200). It is likely that this “inferior position” has been internalized. Dina’s girlfriends in Rotterdam
do not go to university and see Dina’s position in being there more as something “extraordinary”,
but also not as something they are actually interested in or care that much about. In a sense, that
her being in university, changed the dynamics in some of the conversations they had with each
other or make her less “cultured”, or at least different because of that position: “Ik merk wel,
bijvoorbeeld als ik dan met mijn Rotterdamse vriendinnen ergens over praat, dat zij niet eens
kunnen begrijpen wat ik zeg. Dan denk ik van pfff. Weet je wel dat dat had ik niet verwacht.” (I
notice that, for example if I talk with my girlfriends from Rotterdam about something, that they
don’t even understand what I am saying. Then I am like pfff. You know, I didn’t expect that). The
situation made her feel misunderstood. With addressing this, Dina shows how family impacts the
outlook of what Surinamese women feel like they can do or achieve or are interested in. The way
Dina was raised had a massive impact on her perspective of higher education, and how she
navigated her identity in this setting as well as especially in social settings with other Surinamese
women.
Based on what my participants told me, from their perspective, the institution of family
played a more powerful role in their identity formation process than educational institutions did.
Even though the environments they live in require them to think about their identity, like in
determining who they become friends with, or with whom they could discuss certain topics, they
perceived that it was their family units that laid the foundation for them in exploring their identities.
While this is an important finding, family is not the only institution that they mentioned as part of
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their identity formation process. They also talked about other environments and situations that
influenced how they express and deal with their self-identification based on the context of the
Dutch society. This will be discussed next.

INSIDER/OUTSIDER POSITION
In this part of my results section, I focus on my third major theme: Insider/Outsider
Position. My third research question: What does their current self-identification mean for them as
they navigate a predominantly white institution as young women of color? is mostly answered in
this section. Given their social identities and the Dutch context, my participants are in unique
positions in Dutch society. These unique positions are about being an insider and an outsider at
the same time, and this shaped how they lived their lives and understood aspects of their identity.
IN AND OUT OF PLACE
For Carmen, being an insider and an outsider at the same time was a given. As she is both
Surinamese and Dutch, she explained that she carries both ethnic backgrounds, but “not enough of
both”. In some situations, her white side was more prominent than her Black side and the other
way around, but she was used to that. For example, this was the case when she is only with her
Surinamese side of the family or only with her Dutch side of the family. Culturally wise she
believed that she is closer to her Dutch side of the family, as she only lived with her mother since
she was 13 years old, and as she was born and raised in the Netherlands. But at the same time, she
said she sometimes felt out of place, as she could not always relate to some of the “puur Hollandse”
(pure/typically Dutch) aspects at for example family gatherings (like the folk music or way of
dancing). When it came to her Surinamese side she identified more cultural differences, for
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example if it came up, jokingly or not, that she “is vernederlandst” (has turned Dutch). She also
said she noticed differences in interactions between family members who were born in Suriname
and family members who were born in the Netherlands.
Maria also experienced situations wherein she felt like an outsider, but in her case it was
specifically due to her Surinamese background: “Maar soms heb ik bijvoorbeeld ja als ik zeg maar
in me in een groep bevind met geen Surinaamse mensen, dan kan ik me weleens buitengesloten
voelen”. (But sometimes for example I, yeah if I am in a group without Surinamese people,
sometimes I feel left out). She did feel sometimes like she was not Dutch enough for other Dutch
people. For example, she said that she felt out of place when she was at a birthday party with
mostly white people. She said she felt seen, but not necessarily included: “Dus soms voel je je juist
heel erg zeg maar dat mensen heel erg denken van oooh. Ze hebben wel echt bewondering voor
je. Maar soms denk je voel je ook wel een beetje dat je denkt van oh ik ben anders weet je wel. Ze
kijken misschien anders naar mij ofzo of ja dat je zeg maar... Soms heb ik het gevoel bij Hollandse
mensen dat ik moet bewijzen hoe Nederlands ik ben weet je wel.” (So sometimes you just really
feel like people really think oooh. They really have admiration for you. But sometimes you pretty
much think and feel that you think oh I am different you know. They may look different at me or
whatever but… Sometimes with Dutch people I feel like that I have to prove how Dutch I am you
know). As she explained, her white counterparts specifically showed interest in her, because they
thought it is “cool” that she is Surinamese and wanted to know about her culture and background.
But she also pointed out that this attention was due to the fact that her peers saw her as different,
which made her feel uncomfortable too.
Dina pointed out how her family got bullied in her childhood environment, because they
were the only dark-skinned family in a mostly white environment: “Nou, toen ik in Alphen kwam
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wonen net, wel. Daar heb ik best wel veel, omdat het best wel een wit dorp is hebben we best wel
veel, werden we wel gepest als enige donkere gezin daar. Maar ik was toen best wel jong dus ik
heb dat niet zo erg meegekregen.” (Well, when I just started living in Alphen yes. That is where I,
because it was pretty much a white town, we did have a lot, we were bullied as the only “dark”
[Black] family there. But I was really young so I didn’t really experience it as such). Personally,
she does not remember much of the bullying at that time, because she was still young. As a result,
she said she did not consciously feel out of place when she reflected on her childhood, whereas
her parents experienced it consciously. Dina told me that there is in general just a lot of
misunderstanding and ignorance in the Dutch context, and she specifically pointed out the
controversy surrounding Black Pete: “Ik geloof echt dat zij er overtuigd van zijn dat dit niet
racistisch is. Ze zien het niet de fout ervan in. (…) En als ze het doorhebben dan alsnog blijft het
in hun hoofd van oké we hebben het wel door en we snappen dat het bijvoorbeeld racistisch is,
maar het komt niet vanuit hunzelf.” (I believe that they are convinced that this is not racist. They
don’t see that is wrong. (…) And if they do, in their head it’s still like okay we get it and we
understand that it’s racist for example, but it doesn’t come from within themselves). These views
lead to the incapability of many Dutch people to empathize with the people who do suffer because
of this character. She also told me: “En dat is soms vind ik dat wel zwaar om te in te zien dat dit
eigenlijk niet mijn thuis is op de een of andere manier ook al wil ik dat heel graag.” (And that is
sometimes I find it difficult to realize that in some kind of way this is not my home, even though I
want it to be). Even though she knows she is not completely “in place” because of for example
viewpoints surrounding racist aspects in Dutch society, she wanted to feel at home in the
Netherlands.
Victoria also mentioned Black Pete as an example when she told me about how she deals
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with her insider/outsider position. She explained that she is against Black Pete, because she
supports her community, but she is not the one to go out and protest or take a prominent role in
the situation: “Niemand van ons is klein. Ik heb niks te maken met... weet je als mensen last hebben
dan schaf je het af. Maar het is niet dat we gaan protesteren en dat we dit gaan doen en zus gaan
doen. We zijn misschien als gezin zelf en ook mijn familie is best wel kalm, rustig, laid back.”
(Nobody is little anymore. I have nothing to do with… you know if people suffer then get rid of it.
But it is not the case that we are going out to protest and that we are going to do this or that. As a
household family we may are and also my whole family is pretty calm, quiet, laid back). She told
me it would maybe different if she was actually involved in the Sinterklaas holiday, but she is not,
as she is an adult now and does not celebrate the holiday. However, because of characters like
Black Pete, Victoria is completely aware of the adjustments she has to make as she navigates
herself in Dutch society. The moment she steps out of the door, she makes sure she adjusts parts
of herself when she is not in a household and family setting. She stays true to herself, but tones
some aspects of her culture down, to match the given context. For her, living in the Netherlands
means that you have to go along with the flow of the context too. You can not only focus on your
own background.
But that can be hard if some people around you only focus on your background and in racist
ways. For example, for Sabrina shared experiences she had with ignorant white people. Because
she grew up in the Bijlmer she did not experience discrimination or negative treatments by her
peers based on her cultural background; but she did get bullied during her time in elementary
school as she used to be more the “odd one out”. Now that she is older, she said she knows better
how to stick up for herself, especially when it comes to being treated differently because of her
background. Even though she preferred to avoid conflict, she felt like she had to speak up, even if
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it is purely out of experienced anger.

“Ik word gewoon boos. Ik zeg je gewoon straight up. Ik weet niet wat voor bullshit dit is,
maar I am not the one. En ik ben niet iemand die houdt van confrontatie ofzo. Maar ik ga jullie
wel gewoon zeggen waar het op staat. En de een kan het hebben en de ander niet, is niet mijn
probleem. Je moet gewoon luisteren naar wat ik zeg. Ik probeer deze dagen me wel kalmer te
houden en gewoon een gesprek met ze aan te gaan maar je merkt gewoon vaak dat ze gewoon niet
willen, ze willen het gewoon niet horen en dan raak ik heel gefrustreerd of ze luisteren niet naar
je, wanneer je zegt van je moet nu ophouden of dit kan je echt niet maken. Ik word daar wel boos
van. Ik denk ook wel echt dat het komt door... kijk de enige plekken waar ik me buiten mijn plaats
voel is in een groep vol met witte mensen. Met andere mensen van kleur, maakt niet uit of ze uit
Zuid-Azië komen. Oost-Azië, Afrika. De Caribbean, Latin countries maakt niet uit. Ik voel me niet
buiten mijn plaats. Ever. Alleen bij witte mensen, voel ik me buiten mijn plaats.”
-Sabrina, 25 years old
(I just get angry. I just say it to you straight up. I don’t know what kind of bullshit this is,
but I am not the one. And I am not somebody who likes confrontation or whatever. But I’m going
to tell you what it comes down to. And some can take it, and some don’t, but that’s not my problem.
You just have to listen to what I have to say. These days I try to be calmer and just start a
conversation, but you notice that they just don’t want to hear what you have to say and then I get
really frustrated or they don’t’ listen to you when you tell them to stop or that they can’t say that.
That makes me angry. I think that is because of… look, the only places I do feel out of place is in
a group full of white people. Other people of color, it doesn’t matter if they come from South-Asia,
East-Asia, Africa, the Caribbean, Latin countries, it doesn’t matter. I don’t feel out of place. Ever.
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I only feel out of place with white people).

For the women I mentioned above, they specifically feel in and out of place or adjust based
on their cultural, ethnic, and racial background, because they are being seen as the “Other” in
situational contexts (Said 1998). As these women told me, this is linked to conflicting emotions
and difficulties in navigating their social identities in a country that they were born and raised in.
But Li-Ann told me that for her there was a different factor that made her feel an outsider
sometimes: Li-Ann mentioned how she has Diabetes Type I, and that she felt differently or was
treated differently when she was younger because of it. She was aware that other people looked at
her differently because she could not eat the same things. For example, she noticed this when she
was at birthday parties, and she was not able to eat candy while her friends could. Now that she is
older, it is different, but at the same time, it still makes her feel different. For Felicia, it was more
a combination of different factors. From a young age, in size and height, she was already bigger
than most of her classmates and in combination with her way of dressing and her skin color, she
stood out. Mostly, she just tried to go with the flow, but she did feel lonely and underrepresented
in school, because she felt like she could not completely be herself or have people with whom she
could share other parts of her identity.
THE EDUCATIONAL INSTITUTION
As I described above, the women I talked to experienced different situations in which they
felt in and out of place. Given the prominent role of education in each of these women’s lives, as
they had been in school for most of their lives, it is important to highlight their experiences with
and within the educational institution. Their socialization process in the educational context did
not only happen in terms of what they are being taught inside the classroom, but also in terms of
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how they navigate themselves through social life in school (Demo and Hughes 1990; Hagerman
2017). Also, the way racial inequality is rooted in Dutch society perpetuates this inequality in the
educational system (Essed 2018; Wekker 2017), which can have a significant impact on an
individual’s identity formation.
When I asked Larissa about challenges she may have faced in school, she gave me two
examples of when she felt like she was being opposed by teachers or professors. In high school,
when choosing her profile (picking the classes she eventually completed her high school exams
in), teachers made assumptions about how she was not going to make it and that the workload
would be too much, because nobody else had chosen the number of classes she wanted, and they
advised her to take less classes. She told me: “Ik wil dit en dit en dit doen weet je wel ook die extra
vakken en zo wil ik dat mijn pakket eruitziet. En daar kwam een beetje denk ik de eerste weerstand
zo van aannemen dat kan niet, mensen doen dat niet. Je moet wel heel goed zijn om dat te kunnen.
Wordt het niet te veel en ik was zo van nee. Ik wil dat, dus laat mij dat gewoon doen.” (I want to
do this and this and this you know those extra classes too and I want my profile to look like this.
And that is when I think that first opposition came up as in making assumptions that that is not
possible, that people don’t do that. You have to be really good to be able to do that. Is it not too
much and I was like no. I want this, so just let me do this). But Larissa believed in herself and was
clear in what she wanted to do, and in the end, she proved them wrong. When she entered her
university college, she faced opposition when she planned to do an exchange to the United States.
Initially, she was supposed to be on exchange for one semester, but she requested an extension.
Even after approval and getting funding from her university in the US, her university college in
the Netherlands till did not want her to stay. After a stressful period of three months, she was
finally able to push it through with an appeal.
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When I asked her if she knew what could have been the reason for the opposition she had
faced, she replied implicitly with not wanting to think about that it could have been racism.

“…ik heb van als ik het daarop gooi, dan weet ik dat ik dat van mezelf ga verliezen. En dat
wil ik mezelf gewoon niet aandoen, dus ik weet het niet. Als dat wel zo was, dan fuck them. En als
het nu niet zo was dan ook fuck them. Want uiteindelijk ben je... uiteindelijk weet je ik heb het
gehaald. Dus ik wil niet zeggen van oh het was daarom.”
-Larissa, 22 years old
(… I know that if I put it that way, I am going to lose from myself. And that is something I
don’t want to do to myself, so I don’t know. If that was the case, then fuck them. And if it wasn’t
then fuck them too. Because in the end… in the end I still made it. So I don’t want to say oh it was
because of that).

What I understand from Larissa’s interpretation of the situation is that she tried hard to
mentally protect herself and not stress herself out given the nature of the situations. She just wanted
to deal with the problems without having to dwell on them and make sure she could do what she
wanted to do, by blocking out what could have been the reason for the mistreatment.
When I asked Victoria about challenges she may had faced in school, she told me that she
had more issues in high school with attitudes from teachers than later in college, and now
university. Transitioning out of a pretty multicultural elementary school to a white high school,
she automatically tended to flock to the other Black children in her class: “Dus uh uiteindelijk als
je dan donkere mensen in één klas zet, trekken die naar elkaar toe. Dus dat is gebeurd. En we
waren dus eigenlijk een groepje van 4/5. En hoe je het went of keert hadden we altijd alles gedaan
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we hadden altijd alles gedaan. Het was oh die groep ja want die groep. En waarom zijn we die
groep? Because we're Black?” (So uh eventually if you put dark [Black] people in one classroom,
they tend to look each other up. So that’s what happened. And we were actually a group of 4/5.
And however you put we had always done everything we had always done everything. It was oh
that group, yes because that group. And why are we that group? Because we’re Black?). Victoria
and her Black friends became a target for some teachers, as every time there was something going
on, they initially blamed her and her friends for it, and they specifically would refer to her and her
friends as “that group” (as if they were the only friend group in the class…). Personally, Victoria
said that she tried not to care about it. Now in higher education, with mostly independent work,
she said she did not think that her teachers and professors cared when it came to her cultural
background: “Ik, ik denk omdat they don't care. Docenten op het hoger onderwijs die hebben
gewoon zoiets van je bent oud en wijs genoeg. Volgende les of volgende les niet, kijk maar wat je
doet. En op middelbare school is het toch meer van, niet braaf tijdens de les oh ga je maar melden.
Oh dit doen oh dat doen.” (I, I think because they don’t care. Teachers in higher education they
just think like oh you’re old and wise enough. Next class or not the next class, just figure out what
you do. And in high school it’s more like, if you don’t behave in class oh go report yourself. Oh do
this oh do that). To Victoria it seemed that her current teachers were less occupied with their
students in comparison to high school.
Felicia shared two specific situations, in which she experienced racial bias. First she
explained that she was recently diagnosed with Attention Deficit Disorder (ADD), but she
understood from a younger age, that she had a lot of concentration problems: “Ik ben bijvoorbeeld
dit jaar gediagnosticeerd met ADD. Uhm, terwijl ik duidelijk al heel veel concentratieproblemen
had op de basisschool. Maar wat je dan vaak ziet is dat ze een bepaalde etniciteit of nationaliteit
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koppelen aan het veel praten ofzo weet je, terwijl dat bij een wit witte jongen uhm niet het geval
zal zijn dat er daar gelijk alarmbelletjes zouden rinkelen. Dat is bijvoorbeeld bij mij niet gebeurd.”
(This year for example I was diagnosed with ADD. Uhm, while I clearly had a lot of concentration
problems already in elementary school. But what you often see is that they match being really
talkative or something like that to a certain ethnicity or nationality, while that is not the case for
a white boy uhm as all the alarm bells would go off. That didn’t happen with me for example). She
felt like her teachers in elementary had failed in helping her get diagnosed when they got the
chance. Also, when she was in community college, her internship supervisor specifically
mentioned to her how surprised they were that she was going to continue to university. Now that
she is in university, she explained that she has a hard time dealing with the white environment she
has to navigate herself in, especially because she does not feel comfortable in the classroom with
so many white people. With an increase in online classes, due to the pandemic, the situation
improved to her, but she gave me an example from before COVID-19 which made her feel really
uncomfortable. In one of her classes, they shortly discussed the role of drill and rap music, and in
that moment, everybody was staring at her, as if she would open her mouth and would start giving
a monologue about these types of music: “En ik zat toen in een klas waar ik ook weer het enige
Zwarte meisje was en op het moment dat ze bijvoorbeeld over drill [muziek] of over racism
begonnen te praten. Dan weet je gewoon iedereen zit naar je te kijken weet je wel en dan ben ik
echt van [in haar gedachtes] oké calm down wat doen jullie? Euhm, ik zeg maar op zulke
momenten voel je dat echt. Het voelt gewoon verschrikkelijk oncomfortabel en ook
onaangenaam.” (And I was in a class where I was the only Black girl again and when they for
example start talking about drill [music] or about racism. You know that everyone is just staring
at you you know and than I am really like [in her mind] okay calm down what are you guys doing?
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Euhm, I in moments like that you really feel that. It just feels terribly uncomfortable and
unpleasant). As the only Black person in that room, the white students expected her to say
something, as they automatically associate these types of music with every Black person that
exists. This situation brought her a lot of discomforting and unpleasant feelings. She felt lonely
and annoyed and tried to focus on herself. In situations like this, she told me she preferred to keep
her mouth shut with the hope that the attention would be redirected.
Unlike Felicia, Li-Ann and Carmen did not remember experiencing challenges in school
due to their social identities. Li-Ann told me how she always felt like she had the support of her
teachers: “Ik heb altijd wel de steun gehad van docenten. Ik wil niet... Ik hou niet van...Ik wist heel
gauw mensen hun hartje te stelen zeg maar gewoon om hoe ik zelf ben. Niet dat ik extra dingen
deed, maar gewoon mijn karakter zelf trok de aandacht.” (I have always had the support of
teachers. I don’t want… I don’t love… I just knew how to steal people’s heart real quick kinda just
because of how I am. Not that I did anything extra, but just because my character caught the
attention). To her, this was the case because of her own character, specifically the way she
interacted with others. It could also be due to the multicultural setting of the schools and
community college she attended in Rotterdam. Carmen told me how she felt like she has had the
general support of teachers, just like most other children in her pretty diverse multicultural school
in Tilburg. But for her, there was one music teacher in particular at this elementary school who
she received the support from to get out of her comfort zone and push through when it comes to a
dream she has: becoming a professional singer.
While currently navigating a predominantly white university, Maria was still able to find
herself in a diverse group of friends. She has girlfriends with Antillean and Arabic backgrounds,
and she feels like they kind of found each other, even though probably subconsciously. When she
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switched universities, she noticed how her former university was more multicultural compared to
her university now. But she did not really realize or notice that back then. Rather, this is something
she noticed more now, as she looked back: “Ik denk dat ik eigenlijk niet echt daar bij heb
stilgestaan.” (I think I never actually realized this). Because of that, she also believed that the
transition from elementary school to high school was a culturally more significant transition to her
(from mostly only Surinamese people to a broadband of different ethnic and cultural backgrounds)
than her starting university in its foremostly white setting. Because of her personal experiences in
navigating different kind of settings during her time in school, she definitely thinks there should
be better representation of different cultures and ethnic backgrounds in the educational system.
About her university, Felicia was really clear. She believed it is “whitewashed”: “Wat ik
zelf bijvoorbeeld heb meegemaakt is dat het nog heel erg whitewashed is heel erg westers uhm in
dit jaar nog 2021 (…) En dat ook gewoon zeg maar de machtspositie die in een universiteit
behouden wordt die universiteit tot standhoudt ook.” (What I experienced myself for example is
that it’s still really whitewashed very Western [world] uhm still in this year 2021 (…) And that
also the position of power that is being held in the university that that maintains the university
too). From her perspective, the university did not do justice to and did not recognize or represent
the diverse history of the Netherlands and the diverse communities that are present in the
Netherlands today. That is why she thinks it would be a good idea to talk and share more about
underrepresented parts of history and culture, so more Dutch people are aware of the persistent
racial inequality and the consequences for different people in Dutch society. But what Felicia
wanted the most was for white Dutch people to be willing to do something with this (new)
information once they learned it: “Uhm kijk ik denk op zich wat ik daar mee bedoel is uhm, wat
voor verandering gaat het brengen als, als een klas met witte mensen hier over leert uhm gaan ze
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dan bijvoorbeeld hun gedrag in bepaalde situaties daadwerkelijk aanpassen? Of is het gewoon ok
dank je wel voor deze les en op naar de volgende snap je?” (Uhm look I think that what I mean by
that is uhm, what kind of change is it going to bring if a classroom of white people learns about
this uhm are they actually going to change their behavior in certain situations? Or is it just okay
thank you for this class and onto the next one you know?). As she told me, if they did not see it
as a wake-up call to take action, or at least think about their actions and the people with other
backgrounds around them, then never mind – it is not worth trying to fight for these particular
changes. Felicia and others mentioned, though, how tricky these conversations can be, even just
to get them started. For example, even Li-Ann who thinks it is important to talk more about
underrepresented parts of history and culture, said that she personally felt really uncomfortable in
engaging with topics like slavery for example.

“…uit eigen mening vind ik dat ze me toch wel iets meer hadden moeten meegeven qua
geschiedenis en cultuur. Want ik merk bijvoorbeeld dingen over de slavernij. Ik kan dat zeg maar
ik kan het wel... of nee, ik kan het niet aanhoren. Ik vind dat... ik voel me daar ongemakkelijk bij
en dat zijn eigenlijk wel dingen wat ik moet weten. Maar ik, ik, ik weet de helft niet eens.”
-Li-Ann, 23 years old
(…in my opinion I think that they should have taught us more about history and culture.
Because I notice when it comes to slavery... I can, or actually no, I can’t listen to that. I find that…
it makes me feel uncomfortable, while these are things I actually should know. But I, I, I don’t even
know half of it).
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The discomfort she experienced when engaging with a heavy topic like slavery, was
something she still was working to overcome, she told me. It was uncomfortable for her to engage
in conversations like these, because she did not want to think about the scope of it all, because
there is this disbelief about how all of that actually took place and also the pain that thought process
brings. This also shows, why it is a really difficult task to also set up and engage in these
conversations with white Dutch people.
Dina also described her university as really “Hollands” (Dutch): “Ik denk dat het echt gaat
om hoe kan ik het zo noemen? Hollandse studenten dan? En daarbij dan ook nog de universiteit
op zichzelf en de docenten sowieso ook.” (I really think it’s about how can I call it? Dutch students
then? And also the university on its own and especially the teachers too). But she was still able to
end up with a diverse group of friends. She was definitely aware of her transition from high school
to university as for her the predominantly white setting of the university matches this idea that still
exists for many young people in the Netherlands: that the university is more solely for white
people. Dina said that she hoped that going to university would become more normalized for
people of color: “Ik zeg altijd iedereen kan dit wat ik doe. Iedereen kan studeren.” (I always say,
everybody can do what I do. Everybody can go to college). But being part of the small population
of people of color on campus, she does not completely feel like she belongs at the university, even
though she enjoys what she is studying. She feels like her cultural mentality does not fit the
‘mentality’ of the university, and this also makes her gravitate more to other people of color when
she steps into a classroom for example: “Dus ik ga eerder naar een Hindoestaanse dan naar een
Hollander zeg maar of naar een meer eerder naar een Turkse dan een Hollander.” (So I would
rather go to a “Hindoestaanse” [specific term for Indian people in and from Suriname] than to a
“Hollander” (Dutch person) or to, you know rather to a Turkish person than a “Hollander”). It
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makes her feel like, she is kind of ‘stuck’ in the middle, between being in university and belonging
in university, similar to her feelings towards being ‘stuck’ between her Surinamese and her Dutch
identities. This is exactly what Du Bois’ concept of “double consciousness” tells us about
navigating a white world with multiple cultural identities. While these Black Dutch women try to
make a sense of their social identities and how these fit into Dutch society and more specifically
Dutch higher education, these efforts are not being recognized, which can lead to this internal
conflict in their identity perception (Bruce 1992); feelings of being ‘stuck’.
Based on what they told me, these women were in the midst of navigating their social
identities on a regular, daily basis as they interacted with the social world and the institutions
around them. Even if the choices they made were conscious or subconscious, they are all made to
make sure they protect themselves while creating spaces to be themselves. When they experienced
opposition or personal attacks on or direct assumptions about their skills, this mostly happened in
high school. But feeling out of place and being perceived as an outsider continues to impact the
lives of these women to this day as they are literally stuck in between the navigation of being
somewhere and belonging somewhere.

HOPES FOR THE FUTURE
Based on the personal experiences of my participants surrounding their identity formation,
they also left me with some personal hopes and ideas for the future. Felicia told me that she hopes
to be able to personally give back to Suriname in the future as she feels like that is something she
has to do: “Sowieso iets wat wat ik zeg, maar heel erg belangrijk vind en waar ik van uit ben dat
het waarschijnlijk mijn doel is zeg maar voor dit leven is dus om uh to give back to Surinamese
culture om zeg maar aan Suriname terug te geven. En dat is ook wat mij drijft om goed te blijven
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studeren om mijn studie hier af te ronden.” (Definitely something I say, but what’s also really
important to me and which is probably my goal for this life is uh to give back to Surinamese culture
and to give back to Suriname. And that is also what pushes me to keep studying hard and to
successfully complete college here). At the same time, she said she wants justice and recognition
for especially people of color, based on the colonial history of the Western world. Victoria told me
that she wondered if change will come, for her in the sense of a changing Dutch culture, in which
we may finally recognize people with other ethnic backgrounds as a part of Dutch culture too. As
different parts of the country tell different stories. Maria said she preferred to see change in a way
that we only see other people as part of the human race and that we eventually can exceed the
racial categories we have now: “Gewoon dat iedereen een mens is en we wonen allemaal op de
wereld en de wereld is van iedereen. Maar dus ja, dat is mijn hoop.” (Just that everybody is a
human and that we all live in this world and that the world belongs to everybody. But yes, that is
my hope). She hoped we can get to the point of living in a world without borders, and it is also
really important to her that she can contribute by taking care of humans and animals. Larissa
wanted to travel a lot without having any worries, and hopes for good health and well-being for
herself and her family: “Ik hoop dat ik dat [reizen] gewoon kan doen in alle goede gezondheid en
dat alles gewoon chill blijft met mijn familie dat alles gewoon goed gaat met hun.” (I hope that I
can do that [travel] in good health and that everything stays chill with my family and that they just
do well with everything). Li-Ann explained that she really wanted to live a healthier life. She also
said she preferred to stay (close to) in Rotterdam in the future but wonders if it would even be
smart to start a family because of the rise of crime. Also, Dina shared that she hoped something
gets done about the crime and violence in Rotterdam as she wants to be able to let her children
grow up in a safe environment. Carmen expressed hope for positive developments when it comes
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to climate change and that the world will finally become a better place. And, on a personal note,
she said she hoped to become a singer, as her passion is music. Sabrina also stressed the importance
of taking appropriate action when it comes to climate change, but that she tried to not take in too
much of the news of the world. She said she really wanted to focus on the positive things in her
life and work to arrange her life the way she wants.
Overall, although these women had different hopes for the future, their ideas largely
spoke to how important their identities were to their everyday experiences in the present moment
as well as their outlook on the future.
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CHAPTER VI
CONCLUSION
In this qualitative research, I studied how young Black Surinamese Dutch women identify
themselves, what they recall about how they formed their sense of identity, and what their selfidentification means for them in navigating predominantly white institutions as young women of
color. Overall, I found three major themes in the data: (1) Surinamese Identity vs Dutch Identity,(2)
Family Influence, and (3) Insider/Outsider Position. These themes and patterns in the data provide
important insights in the self-identification of these Black Surinamese Dutch women, as well as
how their identities shape their everyday life as young women of color in predominantly white
environments in the Netherlands.
In summary, I found that my participants identify with both their Surinamese and Dutch
identity and therefore recognize having to live in between cultures (Sansone 1992; Verkuyten
1999). But the way this happens and what aspects of their identity are key in this identification
varied. Most women tended to describe themselves as Surinamese before Dutch or specifically as
Surinamese Dutch. But their identification with being Dutch was mostly related to being born and
raised in the Netherlands and currently residing there. They expressed a sense of less connected to
what they understand and experience as Dutch culture. As they told me, just like when ethnicity is
discussed in the Dutch context, and it is always about the people who are non-white (Wekker
2017), there is the tendency to relate culture more to people of non-Dutch backgrounds in contrast
to what is considered the norm. In this sense, it seems more of “Dutch culture” vs the rest, “Dutch
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culture” vs Surinamese culture, “Dutch culture” vs Black culture, instead of having a Dutch culture
that is more tangible that they actually want to connect with it.
I also found evidence that suggests while their cultural identity was experienced in a
complex way, they were all quite confident in their woman-identity. Even though they had a harder
time trying to explain their womanhood to me, or where to start, nobody had doubts about being a
woman or what that meant for them. At the same time, it turned out that overall, the role of their
cultural, ethnic, and racial identities was more prominent than the role of their woman-identity in
being perceived as different or the “Other” (Said 1998). No one mentioned specifically being seen
as or being treated differently in their direct environment solely because they are a woman.
However, this finding does not mean that they do not experience situations that put them in a
vulnerable spot because they are women. This finding instead speaks to the “outsider-within
position” (P. H. Collins 2000) these Surinamese Dutch women have. That is, they are both
Black/Surinamese and woman, but initially their woman-identity is being overlooked when they
find themselves in situations wherein their Black/Surinamese identity is pushed to the foreground.
Unintentionally, these women are in the position to sometimes accidentally overlook parts of their
identity as well. Subconsciously or not, they may have the feeling that there is less to explore in
their woman-identity compared to their cultural identities as they view their woman-identity as
more established.
Based on what my participants told me, I also found that these women perceived their
parents and family influence to be the foundational influence with respect to their identity
formation process. Even though the other environments they navigate in have been important to
them as well, their family units laid the path in exploring their identities. These women did not
view education as a central institution through which they received messages about race, though
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they did share some stories from their high school years which may suggest that they have
forgotten. Perhaps this was because I was asking them to think back in time to things they may not
have been paying much attention to or even noticed before. In this sense, additional research could
explore more about the educational experiences of young Black Dutch Surinamese children as they
encounter ideas in school contexts that shape their sense of who they are or who other people are.
Furthermore, the data I collected show how my participants have a unique insider and
outsider position in Dutch society due to their self-identification and the navigation of
predominantly white institutions. Based on what they told me, these women were dealing with
many different challenges on a daily basis in connection to navigating their social identities. These
women all described finding ways to make sure they protect themselves, while creating spaces to
be themselves. Regardless though, feeling out of place and being perceived as an outsider will
continue to impact the lives of these women as they are literally stuck in between the navigation
of being somewhere and belonging somewhere.

THEORETICAL, EMPIRICAL, AND APPLIED CONTRIBUTIONS
Based on these findings, this thesis contributes to the existing scholarship on identity and
socialization as well as the experiences of people of color in Dutch society in a few ways. First, in
a general sense, this study illustrates empirically and theoretically the importance of using
intersectional approaches when studying identity formation. As Gillborn (2015:283) writes:
“intersectional approaches “can be a distinct advantage when trying to understand how
particular inequities are re/made in places.” I argue that the same is true when trying to understand
how identities are formed in particular contexts, like how Black Dutch Surinamese women in
college understand themselves in a place like the Netherlands given the particular history and
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social norms. While of course it is important to conduct research that focuses, for instance, on the
“primacy of racism” or sexism, my thesis demonstrates the importance of also thinking
intersectional about identity formation.
Second, this study contributes to existing research on socialization processes and the
important role that social context plays in how messages are perceived by young people and from
which institutions. For instance, these women learned far more about their identity from their
family than their schooling. This is certainly one area that would benefit from further research.
Third, this study contributes to the critical study of race, or Critical Race Theory (CRT) as
I chose to focus on telling (counter) stories in order to provide a greater understanding of the
concepts of race and racism specifically in the Dutch context, and as mentioned above, to illustrate
the power of thinking in terms of intersectionality in analyzing how people make sense of who
they are in a society organized hierarchically by race, ethnicity, gender, and many other social
categories. This study also contributes to ongoing discussions in the Netherlands about race,
ethnicity, and history. Given that Dutch society is racialized, and given that many of the women
in this study mentioned not feeling at home here, this research contributes in an applied sense to
ongoing debates and discussions about the kinds of social changes Dutch society needs to embrace,
particularly given the longstanding racist history of this nation.
Finally, these findings give my readers an insight in the everyday life of a mostly
overlooked group of young women of color who navigate their social identities from a unique
position in Dutch society. This study offers insight into the self-identification of young Black
Surinamese Dutch women, and how this translates into their everyday life as young women of
color in predominantly white environments. I hope I did justice to the stories of these women and
the representation of their thoughts and feelings.
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Although this study offers important contributions, there is still much more to explore when
it comes to the unique position of these women and the context of the Dutch society. In the first
place, the use of intersectionality can be expended in further research. Where I centered my
research surrounding the intersections between culture, ethnicity, race and gender, class could be
included as well as sexuality in order to explore the specific dynamics between gender and
sexuality specifically in Surinamese culture. Religion could also be brought in more centrally
given what some of the participants mentioned in this study. In addition, even though skin color
was briefly mentioned by some participants, I was not able to incorporate that into my analysis
fully. However, certainly differences in dynamics between light-skin and dark-skin Black
Surinamese Dutch women is worthwhile to incorporate in future research. Also, incorporating the
mixedness that is part of the Blackness of these women is worth exploring more, especially, given
the context of the different social and ethnic groups in Suriname (Blakely 1998). By starting the
PhD program, I can give myself the opportunity to explore and investigate more in my dissertation.
In conclusion, the self-identification of these young Black Surinamese Dutch women was
very important in the way they expressed themselves and experienced everyday life.
Unfortunately, the racialized dynamics of Dutch society, rooted in a racist history and continued
today, created a number of situations in which these women felt that they could not express
themselves as they wished they could and did not feel like full members of Dutch society (Essed
2018; Wekker 2017). Overall, it is important that researchers as well as policymakers pay more
attention to this group of women and how they experience their everyday lives as a result of the
complex layers of their identity in the context of the Netherlands. This is particularly true if we
hope that women like those in this study are able to feel a stronger connection to the Netherlands
and to feel like they can one day honestly say, “this is home”.
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